How arts-based methods are used to support the resilience and wellbeing of young people: A review of the literature
Abstract

Adolescence is a developmental phase during which young people experience profound physical, emotional and social changes.  The diversity and complexity of these changes has increased exponentially over the last twenty years. The growth in social media use, broader social and economic issues, and the implications of trans-mobility have further impacted the health and well-being of adolescents. In addition, specific issues such as family dysfunction, poverty, physical/ sexual abuse, and gender dysphoria can make further demands on an adolescent’s resilience. The arts provide important opportunities to enhance the resilience of adolescents with the benefits of engagement including improved interpersonal connectedness and greater short and long-term wellbeing. Cognisant of the complexity the authors recognise, a collective collation and analysis of the literature concerned with resilience, wellbeing and young people with a particular focus on the contribution of the arts to this area is valuable. In this chapter, the authors draw on their respective professional experiences as academics and arts educators who have worked with adolescent students, teachers and pre-service teachers through the lens of their subject/discipline expertise in order to identify emergent themes.  This chapter ascertains how socio-ecological perspectives of the inter-relations between wellbeing and resilience are being employed within existing structures and mechanisms in and through the arts to support young people to embrace specific enablers, or overcome inhibitors of their personal resilience and wellbeing. 
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Introduction 

Young people are navigating challenges today that were not necessarily present in earlier generations (Chaplin & John, 2007; Schmitz & Tyler, 2016). These challenges are so foreign to older generations that they are often at a loss in knowing how to support young people in successfully negotiating the challenges that shape or threaten their resilience and wellbeing. As a result of technological advancements, transmobility of people within and across geographic borders, and social and cultural environments continue to become more and more complex (Berteaux & Thompson, 2017; Karvonen, Rimpelä & Rimpelä, 1999), young people find themselves navigating increasingly complex issues related to families, communities, political agendas and governments. Such concerns compound for young people, especially those from non-dominant populations, due to limited access to resources and appropriate support. Chaplin and John (2007) and Schmitz and Tyler (2016) for example, note that many marginalised youth are expected to carry out significant domestic roles, such as looking after younger siblings, budgeting home affairs and/or caring for elderly members of the family. This is further problematised by the fact that, one in six young people in Australia (aged 15-24) are reportedly living in poverty and at risk of becoming, or are already homeless (Homelessness Australia, 2016). 
It is of particular relevance to this chapter and review of the literature, presented herein, to ascertain the factors and circumstances that characterise what it means to be a young person growing up, particularly in Australia, and assemble a sense of how resilience and wellbeing collectively unfold within this experience. If an understanding of the effectiveness of existing strategies enacted to support young peoples’ development and capacity to maintain resilience and wellbeing can be ascertained, we are ultimately better positioned to offer the best support for young people. An analysis of recent literature facilitates an examination of the experience of adolescents in contemporary Australia, if not globally, and how the arts can be used to cultivate resilience. In achieving this, the chapter is able to identify the most appropriate resources to support adolescents as they face increasingly complex and diverse challenges.
Process taken to map the literature related to young peoples’ resilience, wellbeing and the arts 
This chapter opens its discussion with an exploration of the substructural literature that offers conceptualisations and applied definitions of resilience and wellbeing of young people in education contexts. The mapping undertaken for this project was conducted systematically (Pickering & Byrne, 2014). In employing mapping as method, the authors adopt a process that aligns powerfully with the socio-ecological lens brought to examine the inter-relationship between resilience and wellbeing, where such “mapping of pertinent literature embraces a process of networked, relational and transversal thinking” (Coleman & Collins, 2006, p. 232). In providing a means through which to articulate fresh interconnections and possibilities within existing terrain, the method of mapping synergises with the role of arts-based methods in resisting the tracing of something that came before. This mapping method employed within our systematic review of literature makes way for possible other terrain to emerge through “setting out the co-ordination points for worlds in progress, for subjectivities to come” (O’Sullivan, 2006, p. 35). In perceiving the systematic review of literature as inherent to arts-based methods and in relation to a socio-ecological perspective, our connections and potentialities converge within the object of the map, “where the object itself is movement” (Deleuze & Guattari, 1987, p. 61).
The goal of the mapping was to explore research literature that has sought to ascertain how arts-based methods have been used to support the development of resilience and wellbeing in adolescents (Clarke, 2018). The mapping exercise collated the bibliographic details of each resource, a brief overview, the type of resource (i.e. journal article, book, blog, written document or university guide), what information or recommendations were being offered as most useful in relation to young people, resilience and wellbeing, and any issues or barriers. Our review of literature did not outset parameters upon search dates as it sought to include and ascertain an evolution of how arts-based methods have and are being employed in cultivating resilience and wellbeing for adolescents. This is consistent with the mapping method employed as it enabled the gathering of literature to remain open for new potentialities to emerge from existing terrain. The initial abstract pitched for this chapter as part of the proposal process provided an impetus statement, from which four prevailing search terms were identified by the team; these being resilience, wellbeing, arts-based and adolescents. The initial gathering of literature unfolded from these four key search terms, from which particular attention was paid to the key and/or prevalent terms noted in individual items. This iterative process informed the collation and mapping of literature, feeding into and from the search and subsequent mapping, from which 55 items (see reference list) were meaningfully engaged with as part of the process and ensuing product of this book chapter. Notes regarding specific resources’ abstract and pertinent keywords aligning with the keywords that emerged for this chapter were collated and referred back to by the authors as the chapter evolved.  The key search terms distilled from the above iterative process were used in a variety of search browsers and databases including Google Scholar, Informit, ProQuest and JSTOR. These prevalent search terms evolved to include (but were not limited to):
· Adolescents and adolescence

· Arts-based interventions

· Resilience

· School/community 

· Wellbeing

· Young people

Following the initial mapping exercise, the authors then engaged with the collective literature, and met at various stages throughout the drafting process to discuss emerging themes, and settle upon the overarching thematic ‘throughlines’ or threads (Bland, 1992) that would be used to frame the ensuing post review discussion. Upon determining the overarching points for discussion, the authors also collectively distilled a set of recommendations and directions that might further enhance practice to support the cultivation of resilience and wellbeing in adolescents in educational contexts. 
Defining resilience and wellbeing for diverse disciplinary contexts
In conceptualising this chapter, the authors ascertained individual understandings; how we have collectively encountered in our respective education contexts the challenges impacting on young people’s capacity to cultivate resilience and wellbeing. In intersecting our individual perceptions and perspectives, we were able to settle upon a definition of resilience that acknowledged and embraced the diversity of our discipline contexts, which spanned the arts (predominantly music; and media and visual art), English and history. 
Having insight into the historical evolution of resilience allowed us to determine how young people, and those who support them in education contexts, have engaged with one another to enable or inhibit resilience and wellbeing. The term resilience originates from the Latin word ‘resilire’, meaning to rebound, bounce back or referring to ones’ ability to cope and prevail despite adversity (Heise, 2014). In the field of social work, which operates in close or entwined proximity to education in terms of aspiration and challenges, Greene (2007) describes resilience as the development of clusters of self-protective behaviours and strengths. The broader field of study straddling education and social work pertaining to resilience emerges from the field of prevention, or preventative measures, which within the context of youth development programs became prominent in extrapolating the prevention of drug and alcohol abuse (Aisenberg & Mennen, 2000; Rhodes & Schechter, 2014). 
As noted in Chapter 1 of this volume resilience and wellbeing are interrelated. To investigate these inter-relationships, a socio-ecological perspective of wellbeing is the framework around which this chapter is conceptualized. The points at which various factors converge or resist in the inter-relationship between resilience and wellbeing allow us to see the interplay of factors through a socio-ecological lens.  In order for this interplay to be articulated, distinctions, synergies and nuances between definitions of resilience and wellbeing as captured within a socio-ecological perspective help us to ascertain inter-relatedness. For this chapter, Panter-Brick and Leckman’s (2013) definition of resilience as inextricably linked to wellbeing is embraced within “a process of harnessing biological, psychosocial, structural, and cultural resources to sustain wellbeing (2013, p. 333). The interconnectedness of resilience and wellbeing is reiterated within a socio-ecological perspective, where students can be assisted to become aware of entwined factors, such as social relationships, family, peers, their schooling and the environment that exists between themselves, others and more broadly within society (Chen, et al., 2012).  King, Renó and Novo’s (2014) view of wellbeing further encompasses the socio-ecological perspective by including employment opportunities, health care and education, however they highlight the impact of these on young people in marginalised communities. Bourdieu’s (1986) concept of cultural capital explains how important it is that students have access to creative pursuits in order to enhance meaning in their lives and subsequently wellbeing (DiMaggio & Mukhtar, 2004). Approaches to improving cultural capital has the potential to draw on the cultural and social strengths of youth rather than from a deficit perspective (Barton, 2019).
It is interesting to note however, that there is a prevalence of deficit language in prevention research, which tends to emphasise the problems of youth, using negative labels such as delinquent, deviant, or dysfunctional (Aisenberg & Mennen, 2000; Krovetz, 2007). Deficit storylines have the capacity to be reimagined as generative spaces for possibility and consequently resilience to thrive (MacDonald, Hunter, Ewing & Polley, 2018). Careful reflection and caution however should be exercised when seeking to address concerns surrounding the cultivation of resilience and wellbeing, as language can be powerfully enacted to reiterate disempowerment or aspirations to mobilise change.

Exposure and affect

Awareness of the scope and prevalence of adolescents being exposed to, or affected by, traumatic experiences is important for any professional person working with young people to understand. Adolescents can be particularly vulnerable. It has been suggested, that approximately 90% of people will be exposed to at least one traumatic event at some point in their life (Breslau, 2002). This experience may lead people to develop post-traumatic stress related issues (Cavanaugh, 2016; Hyman, Zelikoff & Clarke, 1988). Despite the prevalence of traumatic experiences and the impact upon a diverse demographic of children (Yatham, Sivathasan, Yoon, da Silva & Ravindran, 2018), most individuals survive and many thrive (Ibeagha, Balogun, & Adejuwon, 2004). 
In relation to potential outcomes that can eventuate from adolescents’ exposure to traumatic events, it is pertinent to consider some of the broader risks and adversities regarded as typical within adolescence. According to Rosenman and Rodgers (2004), “childhood adversity is an important moderator of the effects of trauma” (p. 695). The same researchers’ longitudinal community study of psychological health in the Canberra region of Australia revealed that 59.5 % of the sample group (7485 randomly selected subjects in 20–24, 40–44 and 60–64 year age bands) had experienced some form of childhood adversity, with domestic conflict, parental psychopathology and/or substance use (Rosenman & Rodgers, 2004) identified as typical common adversities. While there is growing recognition that some people exposed to adversities will not experience disruptions in life (Everly, Smith, & Lating 2009; Wesphal & Bonanno, 2007), there still remains the question why some people cope but others crumble in similar circumstances (Heise, 2014). Within the spaces where resilience is either forged or impeded, engagement with and in the arts emerges as a means for assisting young people to cultivate a healthy sense of wellbeing, and build capacity to successfully navigate adversity. 
Arts encounters or intervention mechanisms that embrace creative sensibilities that encourage us to examine propensities that may be judged unsociable, disruptive or unruly, can position us to understand relationships between exposure and affect. Through these engagements in or encounters with the arts, young people can be emboldened to come to terms with inhibitors as well as embracing the enablers of resilience (Coholic, 2011). In these ways, the arts can contribute constructively to the health of society and are integral to positive physical, social and mental wellbeing (Macnaughton, White, & Stacy, 2005).
Our ability to elicit meaning of affect (Biesta, 2010; Massumi, 2002) through the arts in relation to what might be traditionally viewed as resilient or thriving, or conversely declining, within education contexts, can position us to reimagine, and where necessary interrupt, a contemporary politics of aspiration (MacDonald & Hunter, 2018). Where arts-based methods or interventions are embraced in our examination of exposure and affect of circumstances that impact upon resilience and wellbeing, we can create spaces and provide the means for young people to express themselves metaphorically or symbolically without requiring explicit reliving or retelling of adverse challenges. Further to this, we can listen and affirm, but not try to solve their problems, and focus on the individual’s strengths and assets and use these as a source of communication and emancipation (Heise, 2014). 

Arts-based methods to cultivate resilience and wellbeing in young people
A number of studies have explored various ways in which the arts can be employed to improve the experience of young people, and in particular those from marginalised communities (Kay & Arnold, 2015; Krovetz, 2007; Yatham et al., 2018). Whether through direct experiences of working with arts practice or exploring arts-based methods for meaning making and communication, these studies have shown both significant and diverse impacts on young people’s capacity to develop and maintain resilience and a sense of personal health and wellbeing (Coholic, 2011; Diamond & Lee, 2011). Underpinning the research that advocates for arts’ engagement as capacity building and a means for bolstering young people’s resilience and well being are investigations that have demonstrated how arts’ multi-modality and ways of knowing support the engagement necessary to cultivate positive mindsets, confidence and competence in young people (Barton, 2019). Communication through different modes is important as sometimes those who are suffering need ‘more than words’ to express their emotions (Livermore, 2006). Further, if working with young people from culturally and linguistically diverse backgrounds, and potentially with English as a Second Language, it is important that opportunities are provided where language is not the dominant mode of communication (Lynch, 2007). The arts and other ways of knowing and being can assist people in feeling safe and supported (Payne, 1993)
Irwin (2006) argues that working with and in arts-based activities can be enormously engaging and satisfying for young people and it is this capacity to ‘stimulate a desire to create, express hidden wishes, and relieve tension’ (p. 305) that makes arts-based methods and interventions attractive and inclusive for young people from diverse backgrounds. Further to the arts capacity to embrace, include and receive people, James (1989) describes the enjoyment it can create that keeps young people emotionally receptive and open to positive messages about self and other.
The importance of positive messaging that can be promoted, celebrated and accessed through arts-based experiences align powerfully with mindfulness programs and interventions in schools which have been shown to be an effective way for children and adolescents to reframe stress, modulate their response to stress, and improve their focus (Napoli, Krech & Holley, 2005). Coholic (2011) describes how mindfulness-based practices “have the potential to help young people in need learn to focus on their feelings and thoughts without judging these experiences thereby promoting the development of self-awareness” (p. 314). Regular practice of these mindfulness interventions, either within or parallel to engagement in and with the arts may further augment capacity to hold attention and regulate emotions (Diamond & Lee, 2011; Klatt et al., 2013), which positively correlates with young peoples’ demonstration of inhibitory control (Oberle, Schonert-Reichl, Lawlor, & Thomson, 2011). When arts-based methods are entwined purposefully with mindfulness initiatives in schools, young people are provided with a means of and for multi-modal exploration to cultivate self-awareness and aspects of resilience, including “improved coping and social skills, problem solving skills, and feelings of self-esteem” (Coholic, 2011, p. 315).
Aspiration
The role of aspiration in relation to young people’s resilience and wellbeing emerges as an area of key interest, and potentially under-examined in regard to how their aspirations, education priorities and agendas, educators, community and citizenship do not always align. When individual aspirations are not acknowledged, or identified as misaligning with the collective, young people’s sense of self-worth and resilience has the potential to become destabilised. Hunter and MacDonald’s (2017) exploration of ‘dark play’, and attention given to an alternative politics of aspiration posits the questions “what social inquiry has been undertaken to map young people’s aspirations, in young people’s terms?” (p. 10). The notion of dark play is the naming up of a space which questions the conceptualisation of a particular type of aspiration, purpose and meaning of education, which risks overlooking opportunities for transformation and achievement through alternative means (Hunter & MacDonald, 2017). Rankin (2018) describes the importance of paying attention to the power of culture, and the need to remain open to and vigilant about everyone’s right to thrive. This is imperative to ensuring all sections of society are heard, visible, included and not contained by deficit discourses that might seek to demonise or render stories invisible and citizenry vulnerable.

It is interesting to note that these exercises of investigation, or attentive enquiry mostly occur beyond the formal environments of school, in the extra-curricular domain. An example of this can be seen in Tasmania, where the arts-community organisation Kick Start Arts’ multiyear The Happiness Project was designed to support positive mental health and digital literacy by involving the Tasmanian community (all ages) in creating and producing short broadcast-quality films about their everyday lives. Such a project is anchored in a purposeful process of artistic collaboration where teachers role-model the “kinds of positive education pedagogies and outcomes for which many schools strive - creative, critical, collaborative, communicative, and very 21st century” (Hunter & MacDonald, 2017, p. 14). When teaching and learning is driven by a heightened ethics of care for context that priorities access, accomplishment and care above regimes of testing and ranking, the aspirations of young people can be made visible and tangible through ‘hidden’ and extra-curricular contexts and real-world applications and accomplishment. These are the kinds of projects that can richly bolster resilience and wellbeing, where aspiration of the individual is empowered through arts-centric methods that ‘enable participants to make as many marks for and with others, as for themselves’ (Hunter & MacDonald, 2017, p. 17).
Arts-based approaches to improving resilience and wellbeing for young people: Thematic throughlines
The preceding discussion provides an overview of reading that emerged as pertinent (reflecting a spread of seminal to more recent emerging literature) to young people’s  capacity to cultivate resilience and wellbeing in and through arts-based methods and practices. Ongoing searches occurred until the mapped themes reached saturation, that is, that the same themes kept reoccurring. The next section of this review  explores the key themes in relation to young people’s participation in the arts and how they can support development of resilience and wellbeing, as settled upon by the authorship team. 
How the arts can empower people
It is clear from our study of the literature that the arts can be transformative (Ewing, 2011). When young people are uncertain of how to improve their lives, the arts can assist them to flourish in, through and from examples of adversity they may find themselves navigating. Indeed, Kay (2000) highlights how the arts can be used to regenerate communities. He notes that the arts assist communities in recognising their own identities, culture and support people to work together. The arts are appropriate in wider community development programs (Kay, 2000) and are versatile enough to be used across discipline areas, contexts and cultures. Nissley (2010) reports on how the arts were utilised for learning at work in the area of business such as in relation to strategic transformation. Strategic transformation is, according to Nissley (2010), “when the business integrates the arts in areas such as vision and values, creativity and innovation, branding and marketing” (p. 12) but also in supporting work colleagues to express themselves, affording access to ‘deep interior lives’ (p. 13).
Thompson, Molina, Viswanath, Warnecke and Prelip (2016) argue that the arts can reduce health disparities as they empower individual and communities to “become major players in solving their own health problems” (p. 1424). They highlight how empowerment is a community process and has potential to equalise power distribution. This is particularly relevant to young people living in less than optimal conditions. From our review of the literature, it is apparent that it takes more than one person for empowerment to occur. The arts are collaborative and build teamwork practices and therefore enable transformative practice in young people’s lives. 
The arts as a different way of knowing and communicating

The fact that the arts are multimodal allows for young people, regardless of background and academic outcomes, to express meaning in a range of contexts. Much research notes the importance of the arts in marginalised communities as they provide opportunities and access to having a voice and as stated above feel empowered. Muraco for example states that:

Arts organizations can teach…a variety of skills and processes that are not emphasised in the normal curriculum...These skills are…intuitive and qualitative skills. The arts can teach communication and presentation; team building and problem solving; or product and systems innovation. Arts based training can be designed to teach…the allowance for failure and risk-taking (Muraco as cited in Nissley, 2010, p. 9).
Even though Muraco was referring to corporate contexts, it is important to note that the arts were used in these situations due to their capacity to express meaning through multiple means. Further, Barton (2019) reveals that the arts have been identified as improving literacy learning and communication skills in general due to the increase in the ways in which young people communicate with each other, across cultural and social borders. The arts directly improve students’ confidence and self-esteem (Bungay & Vella-Burrows, 2013), compassion and empathy (Barton, Baguley, Kerby & MacDonald, 2019), and resilience and wellbeing (Perso, Nutton, Fraser, Silburn, & Tait, 2011).

The arts are important in marginalised communities

The power of the arts in transforming communities that face more hardship than others is clearly apparent in the literature. Many arts-based projects in these communities have resulted in improved outcomes for young participants across a range of areas. Ngo, Lewis and Maloney’s (2017) work for example, showed how the arts fostered socio-political and critical thinking for youth in marginalised areas. They were able to analyse texts and agendas in their community with the view of exploring their own differences, and how they belong amongst their community members. Similarly, Nunn (2018) showed that arts-based practices supported resettled young people into regional cities in Australian and the United Kingdom. She observes that marginalised communities often have poor access to arts activities despite the evidence that the arts are beneficial in such populations. The benefits described in this study included:

· Gaining creative skills

· Building personal capacities, including confidence, leadership skills, teamwork

· Having fun and

· Sharing ideas and experiences with each other and with audiences 

The program involved in this study explored social justice issues and engaged young people in order “to generate and communicate innovative, affective and embodied knowledge and understandings” (p. 6).

Future imaginings and directions
It is clear that the arts and/or arts-based approaches to working with young people, particularly in marginalised communities, make a difference to their resilience and wellbeing. Through a range of participatory strategies the arts provide young people with a powerful voice and a means by which can express who they are. This in turn improves their capacity to be resilient and improves wellbeing. What is also clear is that it takes a community to support young people. In addition, these communities must be built on strengths-based rather than deficit perspectives on young people as the issues they face are largely out of their control. Critical and community reflection is needed when addressing the concerns of young people. As such, the use of language needs to be considered as it can powerfully influence the ways in which young people feel empowered or alternatively disempowered and can either mobilise or inhibit change.
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