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ABSTRACT

‘This thesis seeks to trace the history of 6ne df Tasmania's
oldest Special Schools, formerly known as the Gifls Welfare School.
It is now called the Dora Turner School. The School, established
in Hobart in 1924, has occupied premises on four different sites

during its first fifty years.

The Giris.Welfare‘School_was established by the State Education
Department for '"the education of a limited nﬁmbgr of girls aged 12-16
for whom ordinary schoolé are not suitable" (uﬂdated Memo;;. Education
Department). It will_ﬁe shown thatgthe'giris were referred to aé
"backward and feeble minaed" (School Record Book 1951, 76),.but the
School is now regarded by the Education Department as a suitable
placement for Slow Learners. For tﬁé first 31 years it was a single
sex school but in 1955 it became co-gdhcational and the name was
changed to the Dora Turner School inlhonour of the first Teacher in
Charge, Ddra Turner, who was éppointgd to that position in 1924 and
retired in 1951. In a very real sense the history of the School is
the story.of Dora Turner and hgr phiiosophy of education and of H.T.
Parker and his philoSoﬁhy of education. H.T. Parker was the Education
Department's first School Psychologist who was largely respohsibié for

persuading the Department to establish the School.

For the major part of the fifty years the emphasis of the
Curriculum at the School was on Domestic Science and only comparatively

recently has the Curriculum been expanded.



‘The history also shows a marked degree of non reaction»to
the social changes and events that took place during the period
1924-1974. This study also indicates;that the.school was not very
'succéssful in preparing its pupils for occupations or indeed for
independenf living. What it does show however, is that such a
school should have a stated philosophy that is compatible with
community expectations and with realistic goals and objectives

established for the students.

One of the significant outcomes of the study is the insights
it provides into the attitude of theléémmunity towards the mildly
mentally handicapped or slow learning student. This attitude
appeared to be fostered through the insularity of the Schooivand
through lack of integration with other schools as part of the School

Philosophy. , %

The study also shows that although dedicated teachers and

. principals have worked untiringly iﬁ often unsatisfactory conditions
with difficult students, such dedication is not -enough and there was

a need for specific teacher training in the area'qf Mgntal Retardation
that was not available in Tasmania uhtil 1974, that is, fifty years

after the School commenced.



CHAPTER 1

INTRODUCTION

The Dora Turner School in Hobart, Tasmania, began as a school
for "backward and feeble minded girls" (School Record 1951, 76).
When it was established in 1924 it was known as the Girls Welfare
School and it was the first Special School to be established by the
State Education Department. As sucﬁ.it'fepresented a significant
stage in the educ;tianal'thinking of this state and it reflected

trends that had already begun in other'pafts of the world.

Ih.Tasmania, during the Nineteenth Ceﬁtury many organisations
and individuals established schools for girls with similar special
needs. These schools combined the concept of education and training
for work. The establishment of the Girls Welfare School is seen
against this background. It is also seen égainst thevdeveiopment
| of the new science of psychology which provided insights, thréugh
IQ Tesﬁs, into the abilities and potenfial of the students and
established a so-called impartial basis_on which to transfer students

from normal schools to special classes and schools.
This study sought to establish .-

‘1. why the School was established

2. the nature and philosophy of the curriculum
3. the'relatiogship of the school to the community
4. the evolution of the school and its role in the education of

mentally retarded éhildren, and
5. to evaluate the success of the school as judged by the
independent living skills exhibited by the students when

they left the school.



This theéis,therefore, séeks to examine the establiéhment of the
School and to trace its development ovef a period of fifty years in
\ ofder to assess the effectiveness of the School and its Curriculum
fof the needs_of these special children both dufing tﬁeir time»at
school and thereafter. It is hoped that'by studying the~School
against the sociai and economic background of the times, it will
serve as a basis for comparing and evaluating the effectiveness of

ptesent day and future education at the School.



CHAPTER 2

"METHODOLOGY

The major sources of information on which»this research was

based were -

1. The School Record Books.

2. ' The Inspectorial Reports

3. The Minutes of the After Care Committee

4. ]IThe Minutes of the Dora Turner Mother's Club

5. Correspondence files held by the Education Department

6. Correspondence filés held by the Dora Turner School -

7.  Correspondence files held by the State'Archives

8. Articles and Memos held in the Education Department Library
9. Articleé and Noticeé published in the Educationai Record and

the Tasmanian Education Gazette
10. Taped interviews with friends of Dora Turner, Education
~ Department Personel and ex teachers from the School

11. Comments written in the Visitors Book, held at the School.

A major primary source of information has been the School
" Records which each Principal of every State School in Tasmania is
required to keep under Regulation 27 of the Education Regulations.

This Regulation states that -

The Principal of every State School is responéible for the
proper keeping and reédy aﬁailability for reference of the following
school records and documents, namely:-

a. Admission, attendance and exam%nation register;

b. Record and punishment books;



c. Time tables and programmes of work;
d. . The portfolio of official correspondence;

and so on, including inventories and agcounts.

While such Records provide many first hand insights into the day
to day events in the school their usefulness is somewhat limited by the
type and extent of the information considered important by each indi-
vidual Principal. As'no guide]ings are set by the Education Depart-
ment it is the responsibility of the individual Principal to record
those items and events considered of importance. Thus the content of
such Record Books has varied greatly over the fifty year period in
question and indeed for two six month periods no comments were written
at all. In some cases one Record Book spans twenty years. In other
cases one book covers only one year. The documentation procedure in
this thesis therefore is that where dates are‘used in the Récord Books,
they are referred to in the text of the paper. Where dates were not

. used, only years are wused.

The présent Dora Turner School has retained an Inspectors Book
in which the Reports written by Miss Inspector Rowntree and Mr. H.T.

(

Parker were kept during the period 1924-1942.

- No other similar books were located during the research. These
Reports were a valuable primary source of knoWledge and supplemented
Miss Turner's Record over the period 1924 to 1942. Another source of
information was the Minute Book of the After Care Committee, sometimes
known as the Girls Welfare Committee, and the Minutes of the Dora Turner
Mothers Club. Unfortunately a complete seduential set of Minutes of

either have not been retained and could not be located.



Permission was granted by the Director General, Mr. B. Mitchell,
ﬁhe Suﬁerintendent of Specialeducation; Miss. B.J. Riéhardson and the
present Principal of ﬁhe Dora Turnmer School, ﬁrs. G. Sprod, to search
'the,correspondence files for supplementary information. Whiie much
useful material was.found,.there has beeﬁ some loss of both records
and correspondence over the years and this has had a limiting effect

on some aspects of the research.

Comments written in the Visitors Book provided useful inform-
ation about the'impress;ons made by the School on those from outside.
However such comments are necessarily biased in favour of the School

and present a one sided view.

Lastly a number of taped interviews were undertaken in an atﬁempt
to obtain first hand information, through recall, that'would add a
personal note to the evidence found in letters and kecord Books.
Several of Dora Turners' friends and colleagues were willing to be
vinter&iewed as were Education Department personnel who although
retired, have a ready fund of reminiscences. These included inter-
views with John Walker, John Morgan, Gollan Lewis from the Education
Department and associates of Miss Turner -~ Miss Flood, Miss Gordon,
and Mrs.‘Greenlow, as well as some of the ex Principals and ex Teachers
of the Dora Turmer School. These tapes have been numbered in chrono-

H

logical order.

There were two limiting factors associated with such interviews.
Some who were asked for an interview, refused because of various reasons;
Those that were interviewed had very definite views which could be

regarded as biased, although it was possible to verify most of their



informatioh, and their contribution to the-stﬁd& played an important
role in interpreting past events, thus giving background detail which
was often found lacking in the School Records as written by the

Principals.

Much information was available from the Educational Record
which is now known as the Tasmanian Education Gazeéte. The Educa-
tional Record was posted to each school, as is the Gazette today and
it is a Departmental requirement that they are held by the Principal
and read by each teacher. A complete set of the Educational Records
is bound into annual volumes and is held by the Education Department

Library.



CHAPTER 3

AN HISTORICAL PERSPECTIVE ON THE ESTABLISHMENT OF

THE GIRLS WELFARE SCHOOL

In Tasmania the Edqcation Department ﬁrovides educational
facilities for those children, between the ages of 6 and 16, who
have special needs. In the Hobart area there are seven such schools,
ﬁhe Dora Turner School, formerly known as the Girls Welfaré School,
being §ne of these special facilities. This school hasva unique
place in the history of Special Education in Tasmania because it was
the first school to be established by tﬁe Education Departmeht for
children with special needs. Prior to this time, individuals, groups
or organisations, and not Government Departments, had played a major
role in the establishment of such schools.' It will be shown that
those children handicapped by poverty and deprivation due to their
environment weré educated in schools such as tﬂe Orphan School, the
Ragged Schools and. the Welfare and Industrial Schools in Hobart

during the 19th Century.

A brief review of these schools provides the background against

which to view the establishment of thg Girls Welfare School.

The advent of the Girls Welfaré School and the Boys Welfare
school in the 1920s cannot be taken in isolation. They formia link
in a chain of events from education through individual initiative to
the development of Departmental responsibility for those children

with special needs.



The place of the establishment of the Girls Welfare School,
in the history of education in Tasmania can be seen against the

background of three major thrusts in education -

1. the schools of the 19th Century
2. the growth of psychological tests
3. the involvement of H.T. Parker - Supervisor of Special

Classes from 1922,

The Schools of the i9th Century

‘In the early years of the settlement of Van Diemen's Land
schools were established by private citizens for.fee éaying.puﬁils.
Poor children received no education until a Free School, sometimes
reférred to as a Charity School was established-in 1810. The large
nﬁmber of orphaned or destitute chiidren caused great concern during
" the first fifty years of the colony. The.greatest handicap faced

by those childrenlwas their environment and their special needs
appeared to be due to the death or imprisonment of one or both of
thelr parents, to extreme poverty or to being in moral dangef. To
'alleviatevthesé problems ghree major events invﬁducation took place.
The Queen's Orphan School was established in 1828,.the Ragged Schools
began in 1855 and the movement of the Welfare and Industrial Schools

took place in 1867.

A Report on the Queen's Orphan School in 1873 in the Tasmanian
House of Assembly Journal describes.the establishment of this school
in temporary premises in New Town, Hobart, in 1828 and its move to a

new building, specifically designed as an Orphan school by John Lee



Archer. The school was built te accommo&ate Qp to five hundred

~ orphans in two wings on either side of a church. This groué of
buildings.became known as St. John's Park. The Reﬁort indicated
that the.séhool, run by a committee of citizens of Hobart Town,-
gave the children some skills in basic reading, writing and arith-
metic as wéll as a training in a trade and dccupation that would
enable them to obtain employment on leaving school. The Report
further indicated that this school closed‘in 1872, in favour of
smaller institutions (House of Assembly Journal Vol. XXV, No. 9,

1972).

A prominant Quaker, Joseph Benson Mather, saw a need to help
the children of very poor families who were not able to pay for
(S

education. He commenced the Ragged Schools in Hobart, modelled on

the English Ragged Schools.

The establishment of the Ragged Schools in Hobart is describe&
by Brown in 1952. The first was commenced in Watchorn Street in
1855, the second in Collins Street in 1858 and a third, in Cascades
Road, in 1868. They were organised by the Hobart Town Ragged School
" Association and provided food and clothes as wéll as education gnd
industrial training fof poor and neglected_children (House of Assembly
Journal, Vol. XVII, No.’ll; 1869). These schools continued until
1911 when the Hobart Childrens Aid Association was incorporated by
an Act of Parliament and had vested in it the lands of the Ragged

Schools (Brown, 1952).

‘In 1867 the Industrial Schools Act wasApassed by the Tasmanian

Parliament. Under this Act encouragement was given to voluntary
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dgencies to establish Industrial Schools. A group of protestants
established the Girls Industrial School in Hobart in 1867, and the

_ Catholic:Church:estabiished the St. Josephs Industrial School and
Orphanage in 1879. ’iThé former schools and an_Industrial'School

and Boys Home established by Mr. Kennerly in.1869, are described in

a Report on Neglected and Destitute Children 186§ (Tasmanian House

of Assembly Journal, 1869). The Report aiso.refers to the daily
routine of'teaching trade subjects such as cobking, gardening and
washing in the morning and school work in the.aftérnoon. Agaiﬁ

the emphasis was on education ﬁoupled with occupational or industrial

training.

It cén therefore be seen that historically there has been a
link between welfare and education for those students who, by virtue
of some handicapping condition, were not acceptableAin.the_normal
schools. It can also be seen that although encouragement ﬁas'given
through various Acts of Parliament, e.g., the Industrial Schools Act,
1867, the initiative to establish and run the sghools was taken by
private citizens either on theif own or through éssociations and was
not fakgn by Government Departments. This highlights the importance
of the Girls Welfare School in its position of the first Special
School to be established by the State Education Départment. It was
indeed the Department's first achnowledgement of their responsibility
for providing special training incorpor;ting some form of occupational
training in the curriculum of those childreﬁ who had special needs

that could not be met in the normal classroom.
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The Development of Psychological Tests and their Implications for

Special Education

The devélopmen; of psychological‘tests>in the early years of the
Twéntieth Century gave new insights into the péténtial learning abiiity _
of chil&renf These tests had a great impact oh educatiénal thinking
and influenced the devélopmeﬁt of Speéial Educatibn. "~ In his book
entitled 'No Child is Ineducable’', Segal gives a bfief outline of the
histofy of Special Education in which he traces the work of Qélton,
Binet and Burt. - Ealton,

-was convinced that intelligence, like physical height

and weight, was distributed amongst the population in

‘accordance with the curve of normal distribution.

(Segal 1968, 41)

Binet,‘according to Segal, developed intelligence fests which could be
used to i.'select: mentally defective children" (Segal 1968, 42). .These

tests, revised and normed for local populations,bare still in use today.

Burt, the firét educational psychologist'apbointed to the London
County Council in 1913, took the concept of a distribution of intelli-
gence and making the lower end of the distribution curve hié particular
interest, he "studied the nature and extent of this backwardness" (Segal
1968, 46). Burt, according to Segal, also e#amined the treatment, the
classification and the curriculum suitable for the backward students.
He is said to have stated that -

The crucial problem still remains what to do with the

backward pupils themselves'when we have relieved

other classes of their presence. (Segal 1968, 47)

This study by Burt furthered the concept bf a specific curticulum
for those whom it was previously thought would not benefit because they

were feeble minded or backward.
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H.T. Parker and his Influence in Tasmanian Education

The eafly history of the Girls Welfare Schoél'is largely the
story of H.T. Parker who waé instrumental iﬁ establishiﬁg.the School
in 1924 and maintained a close contact with the School until his death
in 1955. Because of his close links with the School, some reference

to his influence and work is essential.

From the time of his arrival in Tasmania from Sydney in 1914
Mr. H.T. Parker appears to have had more influgnce than any othe; persoh
in the Education Department in bringing to the attention of teachers
" the new ideas of psyéhological testing. His articles on Meﬁtal
' Deficiency and Refardation were frequent1y pub1ished in ;he Educational
- . Record and demons;rate'his philosophy which, it can be surmised; infiu- ‘
enced him in his recommendation for the establishment of the Girls

Welfare School.

In 1965 a biography of H.T. Parker published by the Research
Branch of the Tasmanian Education Department (Education Department
‘Library File 1965) showed that he began his teaching career in Tasmania
teaching a class for backward children at Béttery Point. This class
was important because when it opened in 1916 the Educational Record
for June of that year reported the Depaftment as stating that -
' béhind the establishment of this class lay the

tradition of the responsibility of the State

authority for the health and upbringing of the

children in its schools. (Educational Record 1916, 33)

This statement was a public acknowledgement of the Education

Department's responsibility for backward children. It may have
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been influenéed by a survey of handicapped-chiidren undertaken by
the Educatidn Départmenﬁ th:oughout the State in 1913 in which a
Departmental Memo notes that 2,006 backward, mentally déficient,
blind, deaf and paralytic children were identified in the State

schools (Educational Record 1920, 102).

Mr., Parker also is said, by the biographical paper, to have
taught in schools at Gormanston, Westbury, S;réhan and Penguin.
During this time he published a number of afticies in ‘the Educational
Record in which he developed the ideas of Bine;,.Terman and Burt and
fhus introduced the new ideas of psychology in education. The first
of these articles entitled 'Mental Dgficienéy' was published in the
Educatioﬁal Record in 1919. In this afticle he pointed out that the
progress curve of the deficient child was not a straight line rising
at a lower anglg than that of the norﬁal child as, he said, many

" people thought (Educational Record 19%9, 128)..v One can surmise that
such a concept éave new insights intoithe potehtial learning ability

f
of such students and should have helped teachers set more realistic

goals. .

In.April 1920, wﬁile teaching at the Pqnguin Primary School,
Mr. Parker wrote on the importance ofvpsyghﬁlégicai testing. In
this articie he explained the.present;tion of results in the form of
mental_agé and mental quotient (E@ucational Record 1920,'433). " In
June and July of that year he reviewed the Binet Tests in an article
entitled 'The Testing and Grading of Mental Capacity' in which he
introduced the notion that school classification should be based on

the idea of groups of equai mental and not equal chronological age

(Educational Record 1920, p. 71). This could be said to be one of
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the key concepts in establishing the Girls Welfare School.

Mr. Parker followed this article with another on 'Subnormal

and Defective,Mentality' which again demonstrate& his interest iﬁ
’Hefectivé;children. He pointed out that up>£o 1926 therevhad been
no satisfaétory attempt to discover how many''defectives’ there were

in fhe commﬁnity. At that time the only.SOurce of information
available being reports to the Education Department of éhildrén who
were four years behind in their school work (Educatioﬁal kecord 1920,
90, 102). Mr. Parker advocated a more scientific assessment through
psychological testing in order to place children more appropriately.
According to his Biography (Ed. Dept. Library File'l965) Mr. Parker
was appointed Supervisor of Special Classes and in this capacity he
opened three new Spetial classes in Hobart at Albueré Street, Eliz-
abeth Street and Moonah State Pfimarvachools, | The earliest refer-
ence to this apﬁdintment that has been located was wfitten in a
Departmental Memo in 1937. The appointment was said to be made '"to
proﬁote the education of the retarded" (Memo - Special Education 1937)
and it further defined the Supervisor's duties which were to

include the admission of children, methods of

teaching and keeping records of the children's

progress.

In 1923 the Mental Deficiency Board was formed and H.T. Parker
became a ﬁember. At tﬁat time he wrote on 'Defectives in our Schools'
in which he concluded that the education of subnormals should have in
view their pfobable future social position and duty. It should, he

wrote,



15

follow the line of natural interest and should
not strive at creating interests that were
beyond the pupils' powers of intelligence to
realise. (Educational Record 1923, 102)

Here again one can see the philosophy of Mr. Parker which surely

was reflected in the establishment of the Girls Welfare School.

In 1923 the functions of the Psycholégists Office were set
out inva statement in the Educational Recoxd. It waé -

to examine all_casés of exceptional childrén

referred to it for the purpose of diagnosis and

prognosis and to give advice as to the desirable

pedagogical training and treatment. (Educational

Record 1923, 103) '
The exceptional children were seen as those who deviated from the
normai in any mental or physical way, or were retarded in their
scheol work, were mentally dull or backward. The School Psychol-
ogist was to test such children. These tests were recalled by two
recently retired Gui&ance Officers during interviews in June and
October 1980. Mr. John Walker (Regional Guidance Officer, North,
who retired in 1978) énd ﬁr. John Morgan (Supervisor of Guidance,
who retired in 1980) bbth>commented on Mr..Parker's contribution to
Psychological Testiﬂg Programmes in Tasmania; They regarded Mr.
Parker as the foundervof the present Guidénce Service and.éommented
that his work was recognised overseas. They also regarded Mr.
Parker's influence in establishing the Girls Welfare School as an
‘historic event in Special Education in Tasmania. (Walker Interview

No. 5, 1980; Morgan Interview No.'8, 1980).

It is thus against this background, that is, the three inter-

mingling thrusts in education:-
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- the historical association of welfare and education,
.the development of the new ideas in educational psychology,-

and the philosophy and influence of'H.T. Parker,

that the establishment of the Girls Weifé:e School in 1924, can be

“viewed.
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CHAPTER 4

THE DORA TURNER ERA 1924-1951

The Establishment of the Girls Welfare School -

Prior to 1924 the Education Department in Tasmania provided
no Special School for those children who were regafded as backward.
Thosevwhozﬁere three years behind their peers were sometimes sent
to specéal classes. In future years some of these Elassés developed
into Spécial Schools. The Special Class at Elizabeth Street Primary
School became the Boys Welfare Sch001 in 1928 (Memo - Atypical Child-
ren in Tasmania 1958) and the Special Class at Moohah School became
St. Martins Special School in 1965 (Memb - The Néw School‘1966).
However the Girls Welfare School has a unique'place in the history of
education in Tasmania because it was established as an entity itself
and did ﬁot develop from a special class. Nor did it develop due to
financial backing or pressure from citizens or from Associations as

did many Special Schools in this state.

'The‘first official comment on the establishment of the Girls
Welfare School has been located in an_undated Mémo on file in the
Education Department Library. A proﬁable date for this Memo is 1955

‘és it also describes the change of name of the Girls Welfare School
to the Dofa Turner School. The:Memo describes the establishmeﬁt of

the School as follows:-

In 1924 Mr. H.T. Parker made a report to the Director of
Education, Mr. G.V. Brooks. On the strength of this report Mr.

Brooks made a recommendation which was approved by the then Minister
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" of Education, the Hon. A.G. Ogilvie. The recommendation was for

the establishment of a school -

‘providing for the education of a limited number
of girls aged 12-16 for when ordinary schools
are not suitable. ‘

The memo stated that

The name of the school was to be the Hobart
Girls Welfare School. (Memo - 'Dora Turner
School' 19557)

No record has been located which indicates why the school was given

this name, but it seems appropriate because the type of child

'édmitted ﬁeeded care as well as education and the notion of education

and welfare‘together certainly had precedent in the Education history
in Tasmania as in the case of the Orphan Schools and the Industrial

and Welfare Schools, to which reference has already been_méde.

No record has Been discovered which indicates why the school
was established for girls only, but it is significant that a similar
school was established for boys in 1928 under the name of the Boys
Welfare School. The first Principal of the Girls Welfare School
was Dora Turner. (see Fig. 1). The evidence for the establishment
"of the School at St. John's Park can be found in the Séhool Record
Book in which-Miss Turner wrote:-

Jul& 28th 1924, opened school here this morning

according to instructions. Eight Girls were

admitted. The premises were inspected and an-
Assembly was held. (School Record Book 28.7.24, 1)



Fig. 1

DORA TURNER
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. The Premises and Sites of the Girls Welfare School 1924-51

Our first glimpse of the school can be gained from the
Inspector's Repbrt Book written by Miss Amy Rowntree. She made
her first inspection on the 25th November 1925, in which she
described the premises which were in rooms formerly occupied by
the Orphan School in the buildings known as St. John's Park, New
Town, a suburb of Hobart about four miles from the centre of the
city. Miss Rowntree noted that the buildings were:-

very suitable, roomy and well ventilated. _ The

grounds contain patches of flowers and vegetables.

The school contains a school room decorated with a

pretty frieze, fresh flowers and pictures.

(Inspectors Report Book 1925).

She also commented that the kitchen was spotless and that a well

polished hall was used to provide a dining room for the daily dinner.

For the first five years of the>¢irl$ Welfare School's
existencé no commenf-was made by either»MissvTurner'or Miss Rownfree
as to the suitabilify of the buildings for the needs of the Schooi.

. As will be seen, the Curficulum centred on domestic subjects and the
number of pupils present was only eight, so the provision of omne

classroom and a kitchen was probably adequate.

Some comments were made by Miss Turner about the garden.
In her Record Book in 1927 she noted that -
the garden has been enlarged with great difficulty.

The soil is really to heavy to be dug daily by the
~girls. (School Record 1927, 4)
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In 1928 Miss Rowntree also commented on the difficulties
experiénced by the girls in digging the heavy soil (Inspectors

Report Book 24.5.1928).

It is not cieat in the documentatién why St. John's Park
was chosen as thé first site for the Scbool. Arguments can be
proVided both for and against the suitability of the St. John's
Park premises for this Welfare School; There probably wére some
advantages in the isolated position of the School. The girls did
not have to pass other schools on their way to and from school and
so were not subjected to any teasing by children attending normal
schools. The School was also isolated geographically. Pupils
from the suburbs to the south and west of Hobart would have had to
take two.trams to get to the school. ' This ﬁould haye been both
expensivg'énd time.conspming. The tram stopped at the Bottom of
St. John's Avenue and all the girls had to walk ﬁp‘the Avenue to

the School. (see Fig. 2).

One can speculate that one of the advantages of the site was
that St. John's Park was close enough to the New Town Primary School
in Foster Street, New Town, for the girls from the Welfare School to
join. them in some celebrations such as Empire Day. Evidence for
these joint services can be found in the Principal's Journal. Miés

Turner stated 1n 1926 that tﬁe School gémbiﬁed with New Town Primary

School and that

" the programme on May 24th consisted of marchihg,

the National Anthem, an address by the Chairman

of the Board of Advice, the singing of 'The Red,
White and Blue' and 'Ye Mariners of England', the
unveiling of an Honour Roll, calling the names of
the Fallen, the Last Post, the Recessional, March
Past and the distribution of sweets. (School Record
1926, 3)



Fig. 2

ST. JOHNS PARK, NEWTOWN
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It is not recorded that there were other(cbntacts with New
Town Primary School or any other school so the isolation of their
position may-have had disadvantages invthat tha girls lackéd ,

opportunities to mix with other children.

By 1928 other disadvantages in the siting of the School at
St. John's Park became apparent. In 1928, Miss Turner noted in
her Journal that "the grounds being open were continually subject

to trespass'.

In the same year, Mr, H.T. Parker wrota to the Director of
Education on the 1lth of April advisiag the purchase of a pfoperty
at 2871Murfay Street for»the Welfare School. He suggested that
the building be boaght and adapted to the proposed purpose (Letter -
Parker to Director 6f Education 11.4.28). _Mr;'Parker also ﬁointed
‘out that this site would place the Girls Welfare Schoolvin close

proximity to the Elizabeth Street Practising School.

The correspondence concerning fhe proposed purchase bf the
Murray Street site continued throughout 1928. In November 1528 the
Minister for Education sent a Memo to the Director of Education
which stated that it would-be-advan:aéeous-fo move the'girls to a
aite-naaref the cify (Memo - 30.11.28). On January 29th 1929 the
Director of Education sent a memo to the Minister in which he urged
the'purcﬁase of the property as -

part of the wing housing the Welfare School at

New Town was being used to house mental defectives
from the New Town Infirmary. (Memo - 29.1.29)
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The Education.Department File on the Building and Site of
the Wélfare Séhool shows that the building,'known as the old Mather
- House at 287 Murray Street, Hobart, was purchaséd on the 5th January
1930 for £2,200. A Memo in the Building and Site File also noted
that although the approval to purchase was given and possession
guaranteed by January 30th 1930, the Inspector of Buildings was too
busy to complete the necessary alterations until April 1930. The
| cost of these alterations was set at £350. Permission was therefore

granted for the School to move to Murray Streetvin May.

An entry in the Inspectors Report Book, iists the facilities
at.the new site as consisting of -

a classroom, dining room, verandah, passages,

laundry, bathroom, dressing room, pantry and

storeroom. (Inspectors Report Book 12.8.30)

Miss Flood, an old friend of Miss Turner, when interviewed
on the 8th of April 1980, recalled that the building was a two-
storey private house with the school rodms on the ground floor énd
living quarters for Miss Turner and her sister Mafy'on the ﬁpper

floor.

These premises appear to ha&e been far more suitablé for a
schoql tﬁan the previous rooms at St. thn's Park. The increasg
in the number of rooms was important because as Miss Rowntree noted,
on her inspection visit in August of 1930, eight girls had transferred
from tﬁe old school and twenty two new gifls were enrolled, making a

total of thirty girls.
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One advantage of the new premises was that the soil was more
suitable for gardening at the new school site. On the 12th August
1930, Miss Rowntree wrote in her Inspector's Report that -

the>soil was easy to work and in the short time

since moving into the new premises, several

- vegetable beds had been prepared and raspberry

canes planted. (Inspectors Report Book 12.8.30)

This was particularly significant because of the importance of
gardening in the Curriculum. Growing their own'vegetables and
tending the garden became a major feature of the school programme.
Evidence for this can be gleaned from comments written in the

School Record. During the Depression Years of the thirties, running
costs for the Welfare School were kept down by the School being self
supportiﬁg from the fruit and vggetables gfown by the pupils. _
Evidence fér this'gan'Be found in Miss Rownt:ee;s Annual Inspection
Rgports'in which she not only commentéd on the_efforts of the girls
in the garden, but she also praised Miss Turner for her economy and

efficiency.

The gardens also proved useful during the years of World War

1I. In 1941 Miss Turner wrote in her Journal -

Two palm trees and a Norfolk pine have been chopped
down. - The wood has been used for firewood in the
classroom and the space left in the garden has been
dug for vegetables. (School Record 1941, 52)

When Mr. Parker inspected the school on the lst of December, 1942
he wrote in his Report that -

peas, beans and cabbages are being grown for the

school dinners and all the lawned areas are dug

up and made into vegetable plots. (Inspectors Report
Book 1.12.42) '
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One can surmise that the premises wereiin a_fairly good
state of repair as the buildings themselves underwent a period of
repainting and repair only twice during the first twenty years of
the WEIfére School's occupancy, according to the School Record.and
the inspectors>Repqrt Book. In 1942 Miss Rowntree wrote in March -
 the school house has been painted and an.arch

and a trellis erected in the garden. (Inspectors
Report Book 1.3.42) '

and in 1943 she noted that -

the kitchen, passages, and one bedroom have

been painted and repairs made to the laundry.

The need for repainting or repair was never mentioned in
either the Principal's Journal wriften by'Miss Turner or by Miss
Rowntree in her Inspector's Reports. v It is possible that the
washing, scrubbing and polishing which formed a major part of the
Curriculum and which were ffequently referred ﬁo in both the School
Record and Reports may have maintained'the buildings in a state of

good repair.

As with the site at St. John's Park, both advantages and dis-
advantéges of the Murray Street site can be afgued. It can be
speculated that the new geographical position of the Welfare Schooi
was more satisfactory at the new site in Murray Street than it had
been at St. John's Park. There appear to. be tw0'major;advanQageS3iﬁ ,
the move to the new site at 287 Murray1Stree;. First the distance
fromvthe City centre should have made it easier to take the students
on excursions aé its ﬁOSition,_directly-on the tram'route between the

_Gity and Northern Suburbs made transport easier. However during the
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next twenty years, from 1930 to 1950, a search of the School Record
éook and a search of the Correspondence files in the Education
ﬁepartment only'refgrs_to an annual visit to Arnotts Biscuit Factory
bénd to an Annual Picnic which was given freely by a Captain Rowe who
took the girls and their teachers either fd New Norfolk, Browms
River ér South Arm. Miss Turner noted in the School Recofd Bobk in
'December 1926 that -

Captain Rowe took the girls to South Arm. Very

few had been there before. Races were held on
the Beach. (School Record Book 16.12.26, 8)

and in December 1927 she wrote -

Captain Rowe has again donated a free trip to .

the school. He took the girls to Browns River.

(School Record Book 14.12.27, 11)

The School picnics are noted in the Journals for the other
years, but no details are given about them or any other visits.
This does not necessarily mean that no visits were undertaken, but
there is no record of them. It is probable that excursions were

not considered a necessary part of any school curriculum, in spite

of the more advantageous position of the School.

The second advancage'of the new site for the school was its
proximityﬂto the Elizabeth Street Practising School.. The Girls
WElfafe School backed on to the Elizabeth Street School and their
shared boundary gave easy access for an eichange of teachers and
students who it will be shown, shared some functions and facilities

during the time the School remained in Murray Street.
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An 01d Scholar of the Elizabeth Street School, Mrs. A.
\
Robertson, when interviewed on the 30th of June 1980, recalled the
girls from the Welfare School "coming down to special assemblies

‘and concerts". (Robertson Interview No. 6, 1980).

However, in spite of the easy access between the schools, it
was not until the next Teacher in Charge took over the School after
"1951 that a closer association appearea to exist between them,
through a number of shared teachers. Opportunities for the inte-~
gration of the students did not appear to be a regular feature of

the School's programme.

Selection of the Students

The School Psychblogist, later known as the Guidance Officer
has alﬁayé played a key role in the Se;ection of students for the
Girls Welfare Séhool. Evidence for this involbeﬁent‘has béen:
previously mentioned and is containedvin theﬂcbmment on the Functions
of the Psyéhologists Office as set out in the Educational Record
(1923, 103). These officers gave Class Tests as well as specific.

tests to children selected by Class Teachers.

The Educational Record, now known as the Tasmanian Education
Gazette, has always published reQuests by the Education Department
in its monthly issues which are sent to all schools in the State of
Tasmaﬁia. In 1924 the Educational Record-published a request to
all teachers to.keep a record of all children who were 12 months or
mﬁre behind thevétandard level of their class. The record was to

include the child's name, age, the probable reason for the retardation
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and the steps taken to help the child. Mr. Walker (retired
Regional Guidance Officer) referred to these records when he was
~interviewed on the 4th of June 1980. He said they were the first
step in identifying children that ﬁeeded special help and he felt
the system was very efficient. The only evidence available
relating to the selection and classification of the pupilé comes

from this interview with Mr. Walker. (Walker Interview No. 5, 1980).

When he was a Guidance Officer he said thefe were three
criteria to be met before a child could be transferred to a Welfare
School. First the child had to be selected by the teacher who had
to admit the child was beyond his or her capacity to teach. Secondly,
the child had to have fallen three years behind the class standard,
as‘shown in the School,Record Book. The third factor, Mr. Walker
said, involved tests by the School Psychqlogist or Guidance Officer.
The test used waé.Mr. Parker's adapted Binet (See Appendix E) on
which the child had to score an IQ of 70 or 1eés before a transfer
was considered. Once admitted to the School, Mr. Wa]'.ker. recalled
that the children were tested.by the Psychologist or by the Guidance
Officer at least every two years. Miss Turner, he said, disagreed
with this frequent testing as she felt the children learnt the tests
by doing them so often, particularly the Speed of Reading Test.

He said she felt they gained test sophistication, but Mr. Parker,
‘according to Mr. Walker, disagreed with this and attributed any
improvement to the concept of a movablé IQ which he was working on

, !
in the mid Thirtdies.

It is unfortunate that neither the School nor the Regional

Guidance Services Office have any records of the early students
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and their IQ Test scores.

Observations -and Insights into the Behaviour of the Students

Some knowledge or at least some understanding of the type of
girl admitted to the School during the time Dora Turner was Teacher
in Charge, can be pieced together from comments made by both Miss
Turner and Miss Rowntree, both of whom:frequently comnented in a
subjective manner. In 1935 Miss Rowntree wrote in her Inspecter's
Report -that -

Girls are leaving at 14 which is too young for

the girls of a poorer type, and no attempt is

being made to differentiate types or to certify

girls who are really feeble minded. (Inspectors

Report, August 1935) :

With these words Miss Rowntree implies that girls could be

divided into types which are "poorer" or "feeble minded".

In 1934 Miss Rowntree wrote that she found '"Many of the
pupils to be unreliable and unstable" and_in'l936 Miss Rowntree

wrote '"the School is full of problem cases from other Schools".

Miss Turner also noted some offthe problems in her final
comments for each year in the Princip;l's Journal. She presented
some idea of the difficulties overcome‘when she wrote in 1929 "this
yéar has.contained more ups than downs" and in 1933 when she wrote
"This year has been a very happy one witﬁ no big ups or downs".
However, not all years were the same and in December 1934 Miss
Turner wrote -

This year has not been one of the happiest, we.
have had many ups and downs. On the whole the
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work has been patchy and the spirit of kindliness
was not noticeable among the girls. (School Record

while in 1936 Miss Turner wrote in December that -

The tone has been better and marked by the honesty

of the girls. (School Record Book 18.12.36, 40)
thereby implying that the girls of previous years had not been totally
honest and had lacked "tone" by which presumably she means refinement.
Miss Rowntree also referred to "tone" but in the musical sense. 1In

1934 and 1936 she made the following comments in the Inspectors Report

Book -
Thé loudnéss of the girls' voices has lessened
and they are taught to answer questions politely.
and élso -

The tone of the girls' voices has improved and

they have a better tone.

From these comments one gets an iﬁpression that the girls were
rough, loud, impolite, possibly dishonest, and with the potential to

cause trouble.

Arguments for and against placing such girls‘together can be
put forward. By extfacting them from the ordinary classrooms a
‘distributing influence to those more capable of academic work must
have been removed. ' However, by placing such girls in a school
togethér they wou}d havé provided ver& imperfect models of behaviour
fqr each other. The girls should héve benefitted from the less
academic curriculym of the Welfare School and the following comments by
Miss Rowntree in 1926, 1927 and 1935 are but a few of the positive

statements made about the reaction of the girls at the Welfare School
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to Miss Turner's kindly discipline.

5.10.26: It is particularly interesting to find
grouped here the girls who, in.the normal school
have been branded with the word 'failure'. One
wonders how the cloud has been lifted and the
sunshine brought to once dull eyes.

8.4.27: It is wonderful that girls with so obvious
a mark of Ishmail upon them should: band together
into a kindly whole.

18.10.35: The girls often arrive with the dull
bravado of the branded failure, and it is pleasing
to see the clouds lift and Ishmail take his brother's
hand in work and fellowship. (Inspectors Report
Book 1926, 1927, 1935)
These remarks seem to show that at that point of time Miss Rowntree

considered that the School was performing a WOrthwhilg service in

the education of backward girls.

¢

Mr. Parker appeared to support ﬁiss Rowntrée's approval of
the School when he wrote on November 15, 1939, the following remaiks
in the Inspector's Report -

I feel that the School has an important function

in making readjustments in children who up to this

time, had only known failure. ' The success of this

School is due to its philosophy which frees the

student from irksome restraints and from harsh home

conditions and wrong attitudes brought about by the

unduly severe scholastic requirements of the

ordinary grades. (Inspectors Report Book 15.11.39)

Thus Mr, Parker apparently saw the type of girl admitted
to the school as one who needed to make readjustments and as one
who would benefit from the particular curriculum offered at the
Welfare School. Mr. Parker worded his reports in more objective’

terms than did Miss Rowntree. It is interesting to note his

‘reference to the students problems as stemming from both their
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home backgrounds as well as from an unsuitable curriculum as found
in the ordinary classrooms. Miss Rowntre_e couched her reports in
more ornate phrasesiand'made frequent references to Bibliéal

charactérs, e.g., Ishmail. Both these Iﬂépéctdrs appear to agree
thatlfhe girls at the Welfare School while regarded as f#ilures in

the ordinary classroom, benefitted from their years with Miss Turmer.

Miss Rowntree made the following comments in her Inspectors

t

_Reports -

The girls are under wise control and the influence
of a personality which must affect their standards
of life.  Miss Turner is kindly and encouraging
but alert to find opportunities for throwing the
responsibility on to the girls. The effect of the
"school is to be seen by comparing the fifteen girls
who have been a year more at the school with those
recently admitted. (Inspector's Report 5.9.28)

A quickened mentality is shown in. the growing power
for individual conversation and expression and in

the readier smile for all that is comic. The girls
walk better, speak better and show a self respect

and an uprightness that are gratifying. (Inspector's
Report: 12.9.1930)

The newer and younger ones need much telling but the
older pupils are being trained to take charge and to

think for themselves and others. (Inspector's Report
12.9.1930).

- Curriculum

Our knowledge of the curriculum'is derived from statements
made by Miss Turner and the Inspectors, Miss Rowntree and Mr. Parker.
Miss Rowntree noted in her Report on the 12th August, 1930 that -

Every branch of the work is clearly set out by Miss

Turner so that they know exactly what is expected
of them in each room. (Inspectors Report Book 8.4.1927)
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The émphasis in the School was on domestic work which was
divided into cooking and housewifery. These tﬁo areas of concern
took up all but one hour of each day. We know this because Miss
Rowntree commenfed in her Repo;t for 1931 "Only one hour a day is

set aside for basic subjects" (Inspectors Report Book 8.4.1927).

Beéause dinner Qaé provided by.the School not only did this
aspect of tﬁe Curriculum benefit the whoie School on a daily-basis,
but the recipes and the skills 1earned:in the Kitchen were those fhe
"~ girls could use in their own homes in the future and also were those»
that could be offered to a future employer if the girl was seeking a

position in Domestic Service, either Private or Commercial.

Miss Turner had another reason for the emphasis on the
Domestic side of the Curricuium. She felt the girls gained self
:espeét and self confidence through their suécesses in the kitchen.

In July 1926, Miss Turner wrote in her Recoxd Book that -

My policy is not to interfere, but to let the girls
carry out their recipes without direction. Self
reliance is the watchword of this School.

Miss Rowntree approved of the Domestic Curriculum when she wrote on

October 25th, 1926 that -

In many cases education through the hand and through
happiness has lifted such a cloud from the mental
life that one wonders whether after all. it was the
'School Method and not the brain that was at fault.

The second aspect of the Domestic Curriculum was termed

Housewifery. This included the -
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cleaning and care of the classroom, dining room,
front and back steps, verandah, passages, laundry,
bathroom, dressing room, pantry, store room and
private sitting room.
according to MissbRowntree's Report on Auguét’thh 1930. She also

noted that the class was divided into two groups, one for the cooking

and one for: the cleaning. These groups alternated each week.

The girls also learned Sewing which included the use of the
sewing machine. Miss Rowntree noted in March 1926 that the first
task of each girl -

is to make a cap and apron which is to be worn as

a uniform at School. The girls also make a night-

dress each and they learn embroidery. (Inspectors

Record Book 25.10.1926) '

_ Theit output from the Sewing class musf'haVe been quite
prolific as Miss Turner wrote on December 1llth 1929, after Parents'
Day, that -

‘the classroom looked like a bazaar 'due to the amount

of sewing, scones and cakes exhibited. (School Record

Book 11.12.1929, 17)

As well as the more practical aspects of the Curriculum, the
comments by Miss Rowntree show clearly that the girls spent some
time each day on Reading, Writing and Arithmetic. The time spent
on these subjects caused Miss Rowntree some concern as we see from
her Report in May 1931, when she wrote that -

there is a need for weekly tests and quarterly

tests because the standard this year is lower

than in previous years. Unless the girls come

here able to read and write, handle money and

change they cannot make much of the work here.
(Inspectors Record Book, May 1931)

At the same time she wrote that -



there is an emphasis on domestic work which means
that formal teaching is only possible between
11.00 and 12.00 am. :
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There are few detailed reports of the actual Curriculum

- followed in the formal subjects, but Miss Turner wrote in 1924 when

the School commenced, that —

academic work is not neglected and includes English,
Writing, Spelling and Word Building as well as Oral
Language and Mathematics.

She also noted that Mr. Parker was to conduct weekly tests in all

areas. This surely seems to contradict his philosophy of a desir-

able lack of restraints as found in the normal classroom.

However,

there was a quite unusual deference to individual progress as Miss

Rewntree noted when she wrote in June 1925 that -

individual, progress boxes are being used in both
Mathematics and Spelling. Progress Cards for

Spelling are displayed in the classroom. (Inspectors
Record Book 25.11.1925)

Miss Rowntree also commented on .the individual differences when she

wrote her Inspection Report in 1925 -

there is a wide range of ability in Mathematics

from addition under 10, to the use of simple
fractions. All Mathematics tend to be on the
practical side. (Inspectors Report Book 25.11.1925)

Unfortunately there are no records extant of the nature of

this practical Mathematics Curriculum.. Slightly more information

is given about the Spelling with Miss Rowntree, in the Report of

1925, stated that -

the Spelling standard ranges from probationary
to Class IV. A great improvement can be seen
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in oral Language, both in the tone of voice

and in the lack of mumbling. (Inspectors Report

Book 25.11.1925) :

Miss Turner, ét,the same time ndted that théuords tb be learnt

in Spelling were those from the Reading Scheme, but we are not told

which Reading Scheme was in use.
Miss Rowntree wrote in her Report in 1931 that she noted -

an improvement in dictation and I found the
majority of the girls are reading fluently and
intelligently. Four are reading at Grade IV
-level, nine at Grade III level and eight at the
level of Grade II. (Inspectors Report Book, 1931)
We are also told by Miss Rowntree that '"Bookwork in all subjects is

caiefully done, using ink" (Inspector's Report Book 1931).

Although other subjects were added to the Cﬁrriculum at a
later date, the only other areas during the 1930s appeared to be
the introduction of Nature Study and provision was made for a
Library. Mr. Parker wrote in his Inspection Report for 1937 that -

An order has been given for the errection of

shelves for the display of natural objects to
assist with the new subject of Nature Study.

and he further commented in the same Report that -

A room is to be set aside for use as a Library
and the books must be suitable for borrowing
by the girls. (Inspector's Report Book 1937)

No further mention is made about'any aspect of these subjects

during the remainder of Miss Turmer's Principalship.
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It can.be speculated that the Curriculum was seen as appropriate
‘for the students admitted to the Girls Welfare School during this
‘period. The emphasis on Domestic rather than Academic skills may
have béen more useful to students who had demonstrated theif low
abilit& level in the normal schools from whence they had béen trans-
ferred. These same Domestic skills wouid have prépared them for a
certain.type of work and would have pro&ided them with skills needed

for independent living. .

There are very few sources.of information which give details
of the work opportunities for the School Leavers during this period.
The Minutes of some of the meetings of the Gifis Welfare After Care
Committee refers to some girls.being placed in private domestic
service, some working at Fitzgerald's Department Store, Hobart and
others in the Matfress Factory (Minutes of After Care Committee 1948,
~ 2). The Admission Register from 1945 shows that 106 girls were
admitted to the school between 1941 and 1951. Of these, 16 obtained
employment on leaving school. Nine girls were'taken in care and 12
transferred to other schools. The remaining girls were granted
exemption or reached leaving age and the records show that on leaving
fhgy initially remained at home. Unfortunately, the Records do not
show what bécame of the majority of the girls prior to 1945, nor how

. many retained their positions in employment.

‘However their sound Domestic training should have enabled
them to obtain Domestic or other unskilled work. It certainly
should have been of benefit to them in the care of their own homes
as thé_recipes and routines given to the.girls caused Miss Rowntree,

in 1927, to comment that -
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The-girls are learning plain sewing and plain .

cookery in plain circumstances which will fit

their own poor homes. (Inspector's Report Book

1927)

Detalls of the more academic aspect of the Curriculum are
‘scanty. No records have been kept as to the Reading Schemes and
Maths Books used. As has been shown, only one hour per day was

used for Basic Subjects, and these only built on existing knowledge

of reading and number work.

The emphasis placed on Domestic §ubjects and the little time
devoted to academic subjects each day appear to present a contra4
diction between Mr. Parker's stated philosophy about the girls at
the School enjoying freedom from the restraints of the normal class-
room and the comments by Miss Rowntree, previously quoted, about the
need for weekly and monthly tests. Mr. Walker also recalled that
‘the Girls sat for the Standardised Tests as did those in the normal

classes (Whlker, Interview No. 5, 1980).

A Record Book of Test Results dating from 1946 to 1956 shows
that exams were taken once a Term in the following subjects ~ Reading,

Writing, Dictation, Composition and Arithmetic.

The results demonstrated a wide range of ability, although
the general st#ndard was very low. An e#ample from 1949 is typical
of the résults shown. The marks range from 0 out of 10, to a high
of 5% out of 10! These were averaged by Mr. Parker into percentages

as follows -

1.4% - Reading

2.1% - Writing
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1.47 - Dictation
.8% - Composition

.8% - Arithmetic ; (See Appendix D)

These marks reflect either a low ability on the part of the
students, or unreal expectations on the part of the staff, or both!

It should be remembered that none ofvﬁhe staff had any Special

training to help them teach children who were mildly mentally
retarded. At Best the Academic Currfculﬁm was a watered-down
version of that in the normal school.v' There was little effort made
to stimulate the girls by introducing subjects such as history,

geography, social Studies, art, music,idrama or sports. The latter
i ' '

was specificaliy mentioned by Miss Rowntree in her Report'in 1931

when she said -

|

No further physical culture is needed where girls
are active, happy and well fed. (Inspector's Report.
Book 1931) |

i

Not everyone would agree that the Curriculum lacked stimulation

!
i

or was in any wﬁy unsuitable. CommenFs in the Visitors' Book were
|

very favourable. ;
|

General Impressiong. of the School

The School has had an_unwrittenipolicy of welcoming visitors.
They were seen to broaden the outlooquf the students and each
" Principal in turn has expressed the ho;e that abvisitor wéuld take
away good impressions of the School wh%ch would help to remove the:

‘stigma that has attached to Special Schools almost since their

inception. The Visitors' Book provides an account of first hand
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impressions of the School and its ability to cope with the mildly

mentally retarded.

The Visitors' Book that was kept duriﬁg the time of Miss
Turner; Miss Hughes, Mrs. Ray, Miss Bickford,'Mrs. Mattay and Mrs.
Traill, show what a diverse number of Qisitors spent time at the
School. Some names from the Educatién Department. stand out for
théir frequency and the obvious pleasdre their visits brought to
the Teacher in Charge and her staff. | These include G.V. Brﬁokes,
H.T. Parker, A. Rowntree, R.W. McCulloch, W. Neilson and Gollan
Lewié to name but a few. Other visifors were sfudénts from the
University of Tasmania and the Hobart Teachers; C§11ege, who with
their lecturers paid annual visits. Members of tﬁe Girls Welfare
Committee and the Mothers' Club and representatives of Associations
such as the Combined Council of the Mothers' Clubs of Southern
Tasmania; also‘visited-each year as did members qf the Retarded
Childrens Welfare Association and the Country Womens' Association
according to comments written in the School Record over a period of
a year. Representatives of the Depaftments of Mental Health and
the Probation Service were frequent visitors and the School Health
'Servicg aiso attended  at fhe School. | Visitors also came from
interstate and from overseas from countries such as India, Burma,
the Phiilipines, New Zealand and the United Kingdom. For some
years it appeared to be the custom to write comments in the Visitors'
Book as well as names and addresses. The following comments written
in the Visitors' Book reveal some of the impressions the school made

on those visitors.
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I was greatly impressed with all that was being
done here, and hope to utilize many points with

the half-castes on Cape Barren Island. A.B. Mortom,
.Cape Barren Island, 22.4.41.

A very intereSting school; impressed with the
enthusiasm of the staff; the very good attitude
of the students and the results achieved in
school activities. E. Gillard, Inspector of
Schools, Melbourne, Vic. 5.10.48.

I observed the school for a full week and was

-glad to see how the pupils and teachers were

working together with very great pride and

interest. Here one can see how the pupils

can be made to do hard jobs very gladly without

fear. S.N. Gufta, Teacher Allahabad, India,

4-9.10.48.

‘Several of the teachers and Guidance Officers who visited
the School commented when interviewed in 1980, that they recalled
the politeness of the pupils. Even the’roughest girls were trained

to answer questions and to show visitors around the school.

Many of the visitors were entertained to luncheon prepared
by the girls, thus géining further insights into the character and

personality of the students.

The Effects of Two Major Events on the Girls Welfare School

It can be speculated that the history of the School should
reflect the history of the times - there should be an interaction

between the major events and the School's response to those events.

- During the twenty seven years that Dora Turner was Teacher
in Charge of the Girls Welfare School, there were two major issues
of national and international importance. There were the Depression

years, 1929-33 and the Second World War, 1939-45;' From the available
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. sources of material neither event appears to have had any real
impact on the School - the Depression is not mentioned in the
School Record Book and the Second World War is mentioned only

briefly.

The effects of the Depression were fel; in most sectors of
society iﬁ Australia because it not only caused ccnsiderable unem-
ployment, but actual money wages were cut by about a quarter and
taxation increased. This should have made some impact on the
parents of the girls at the Welfare School and probably affected
" their job opportunities on leaving school - but these events go

un-noted.

Similarly, the declaration of the Second World War is not
noted, nor is any ﬁention made of the effects of ratioﬁing,.diffi-
culties in obtaining or retaining staff,_nor mgntion of any other
restrictions. .The first mention of the War in the School_Rééordv
Book occurs on August 24th, 1940, when Miss Turner noted that -

At a Bridge Evening sponsored by the Education

Department the 'Win the War' Rally benefitted

by £23 raised by the School. The girls cooked
and served the supper. (School Record Book 1940,

50)

. The Record indicates that only one teacher, a Miss Clerk who
had taught,at the School for six years, left to join the Armed
Forces. Miss Turner noted that in December 1941 -

Miss Clerk was farewelled by the School when she

went to join the Women's Australian Air Force in
Melbourne. (School Record Book 1941, 54)
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" No mention of the War is made during 1942 or 1944. In 1943 it
was noted by Miss Turner that the war had a definite effect when

School reopened this morning after an additional

five weeks holiday on account of threatening war

clouds. (School Record Book 31.3.43, 55)

An extra week's holiday for the same reason, in October was also
mentioned by Miss Turner who also noted in December 1943 that
Parents' Day was held as usual but -

- general conditions necessitated a much simpler

. wind up of the year's activities but the children's

joys were curtailed as little as possible. (School

Record Book 23.12.43, 56)

Even the great days of the cessation of hostilities overseas
go almost unmarked in the School Record Book 'except'for the follow-
ing comments:-

May 9th - Holiday Peace Day for Cessation of

Hostilities in Europe.

August 16th - Peace Day to celebrate overthrow

of Japan.
(School Record Book 1945, 61)

Miss Flood and Miss Gordan, friends of Miss Turner, when
interviewed in March and April 1980, both recalled that she was
very concerned about the War situation; but she saw as her immediate
responsibility the running of the School with as much efficigncy and
economy as possible and of course the welfare of her girls came

before anything (Flood Interview No. 1, 1980, Gordon Interview No.2, 1980).

As the School was largely self supporting, food rationing did

not appear to make any difficulties in the domestic science area.
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Clothes rationing probably was not a problem for the majority of
the parents as they lacked money with which to buy many new

clothes.

There is no way of knowing how many of the girls had siblings
serving in the forces, but as far as can be ascertéine& chere were
no parents involved in active service, although fathers who were
factory hands, Zinc workers or farmers, no doubt, all contributed

to the war effort.

- On the evidence available there was'no great.emotionél
involvemént, by.children or staff of the Welfaré School, in the War.
However, Miss Turner's friends (mentioned above) récalled that at
that time, Empire Day'and Anzac Day took on a new patriotic signif-

icance and that schools held assemblies to pray for peace. .

Personal Glimpses of Dora Turner and Her Retirement

On the 20th of June 1951, Dora Turner retired. For twenty

seven years she had had the position of Teache:_in Charge of the

Girls Welfare School.

Dora Turner's personality had'a'great influence on the Welfare
School. Insights into her personality and dedication can be gained

from those who remember her as a friend and a colleague.'

Miss Flood (retired Infant Mistress) was a contemporary of
Dora Turner. In an interview in May 1980, she describes Dora

Turner as -
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very likeable and very competent. She was well
organised and under her care the discipline in

the school was very good. The girls marched
steadily through their day's work with no slacking
~allowed,

(Flood Interview.No. 1, 1980).

Dora's sister Mary, with whom she lived, was a more relaxed
person, according to Miss Flood. She sailed through life. She
had a Class for Slow Learﬁers at Elizabeth Street School. The
sisters shared their great interest in teaching, but whereas Miss
Mary had many other interests, Miss Dora made the School her whole

life.

Miss Flood recalls attending many afternoon tea parties held
in the private sitting room at 287 Murray Street on Saturday after-
noons. The talk, she said, always centred around the girls and

their problems (Flood Interview No. 1, 1980).

Mrs. Greenlaw (retired teacher) used to do some felief teaching
at the School. She recalls in an interview in June 1980 that many
May holidays were orgénised by Miss Mary and Miss Dora Turner. They
used to gather a group of teachers and walk to a little holiday house
above Ferﬁ Tree. Here each teacher did their own cooking, but Dora
Turner supervised the housework in a '"very vigilant manner!" The
days were spent walking, sewing and sketching. Mrs. Greeniaw, a
talented artist, presented the School with a pasfed drawing'of_Dora
Turner and her friends sitting sewing under some trees near the house
(see Fig. 3). -The evening time was used to .discuss educational ideas,
thus turning the holidays into an informal seminar . (Greenlaw Interview

No. 4, 1980).



Fig. 3

DORA TURNER AND FRIENDS AT FERN TREE
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Miss Gordon (retired Infant Mistress) Qas also a contemporary
of Dora Turmer. In an inverview in March 1980 she recalled that
they attended the Teachers' College ;ogethér. ' She could recall
that they went on a Practice Teaching session together, each wearing
‘a long black skirt, a high necked cream blouse and each had their
hair tied back with a large black bow. She remembers that Dora
Turner was very impressed with the ideas of Mr. H.T. Parker and she

took great interest in the Psychology lectures.

Miss Gordon also knew Dora Turner's sister Mary, wﬁom she
described as quite different "with a sense of humour and lots of
patience". Both sisters were said to have told many stories about
- the girls at the Welfare School, but they were nice to the girls

and very understanding (Gordon Interview No. 2, 1980).

Mr. John Walker (retired Regional épidénce Offiéer) has many
vivid memo;ies of Dora Turner. In an_interview‘in June 1980, Mr.
Walker sa;d his first recollection was of Dora Turmer at her schqol
on a Spegch'Day. There were many official people present including
the Director of Educatioﬁ'and the School inspector, but Dora Turner
did not open in the conventional way - "Mr..Director etc." she just
~said "Friends, we will start by thanking God for this lovely day",
which she proceeded to do. Mr. Walker describes Miss Turner as one
of thoée born teachers whose discipline is never apparenﬁ. She
would ask a child to do something and they would do it as naturally as

they would breathe. It would not occur to them to do otherwise.

Miss Turner frequently phoned the Guidance Branch for advice,

and to state her wishes. Her manner with the Guidance Officer, Mr.
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Waiker said,

epitomised the long standing and efficient servant
more or less doing what she liked as far as the
boss was concerned. (Walker Interview No. 5,
1980)

Mr. Walker also said the children were very natural with her.
She had a certain amount of presence. In her later years she had
a slightly gaunt appearance but she stood up looking very active
and capable. Mr. Walker recalled she dominated any piace where

she was speaking or when addressing a group.

' From these comments from people that knew her, one can build
up a picture of the personality of Dora Turner and of her care and

devotion to the cause of education. Her own words sum up her

T

attitude to the School and it appears to be typical of her nature
that the last words she wrote in her Record Book were a tribute to

her colleague, Mrs. Ray.

June 29th 1951: After twenty one busy years and
happy years, it is with regret that I write
finis. ’

I would like to leave on record my appreciation
of Mr. Parker's advice and sympathetic help over
the twenty seven years of the School's existence.
I am grateful that I was the teacher chosen to
pioneer his scheme for backward and retarded
girls; also to pay tribute to Mrs. Ray whose

' kindly and helpful co-operation for nine years
has made the working of the School run smoothly.
It is her quiet dignity and tact that have '
helped our many problems. (School Record Book
1951, 76)
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CHAPTER 5

FROM 1951 - 1966

A PERIOD OF CHANGE

Teachers in Charge - Their Personalities and Influence

‘This section sets out to discus§ tﬁe ﬁajor changes that
occurred in the School from the'years 1951-1966. These changes
centred ‘around the four Teachers in Charge &ﬁring ;hat pefiod.
The evidence for this section comes from esseﬁtially thé same

sources as before.

From 1924 to 1951 the Girls Welfare School had experienced
a period of stability under the leadership of Dora Turmer. The
following twenty five years was a period éf change brought about
by the four Teachers in Charge appointed during that time. The
Curriculum was expanded, the School changed its ﬁame to the Dora
Turner School and became co-educational and 5130 changed to another
site, but in spite of these changes it remained very insular and

self centred.

When Dora Turner retired she had one Assistant Teacher at the
School, Mrs. Ray. Mrs. Ray was later to be prqmoted to the position
of Teacher in Chafge, but in 1951 a Miss Hughes was transferred from
the Elizabeth Street Practising School. An entry in the School
Record Book poted ghat she became Teacher in Charge on the 21st of

January, 1951.
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It could Aot have been an easy task to take charge of a
school'whgre the previous Teacher in Charge had been so firmly
entrenched for so many years. In an interview in June 1980, Mr.
Walker recalls that there were a number of diécipiinary proBlems
after Dora Turner left that had not arisen during her term as

Principal.
Miss Hughes wrote in her Journal that -

I took over Miss Turner's duties with an enrol-
ment of thirty girls. (School Record Book 1951,
77)

To add to her initial difficultigs, the Assistant Teacher,

Mrs. Ray, was absent for several weeks and Dora Turner herself

returned to help out. She was described as Being "most kind".
‘Miss Hughes found the girls -

to be well trained and willing to show me in

my new position, how Dora Turner carried out
the daily routine. (School Record Book 1951,
77) :

By the end of 1951, Miss Hughes reported in the Record Book
that the girls had settled down well and at the end of the following

year Miss Harris wrote in the School Record Book (November 1952)

_that-—

The year has progressed steadily and happily
and I find that discipline is good. The
atmosphere shows the girls ready to start
their day's work without meander and with
obvious anticipation of their dinner. (School
Record Book 1952, 78)



49

Miss Harris only remained as Teacher in Charge until 22nd
of June 1953. The School Register records that Miss Harris

requested a transfer, but no reason for the request is given.

On the 29th of June 1953, Mrs. Ray was appoinfed as Teacher
in Charge. Miss Rona Smith was transferred from the Prince of
Wales Kindergarten to assist at the Welfare School, according to a
report in Mrs. Ray's Record Book. Mrs. Ray wfote in this Book in
Decembervof that year that the year had progressed happily (School
"~ Record Book 1953, 79). The girls'would have been accustomed to
Mrs. Ray and none of the difficulties encouﬁtered by ﬁiss Hughes

were repeated, according to Mr. Walker.

Under the leadership of Mrs. Ray it will be shown that the
School experienced a number of changes. These changes centred
around Staff changes and additions to the Curriculum. There were
a number of staff changes which introduced new ideas to which Mrs.
Ray proved receptive. During Mrs. Ray's Principalship there was
. a movement towards more integration with Elizabeth Street School.
New subjects were introduced into the-Curficulum and a Brownie Pack

commenced.

Mrs. Ray was always generous in hér acknowledgement of the
help given by the staff at the School. Indeed more commenﬁs are
made in the Principal's Record Book about the staff than about the
children which makes it very difficult to comment on the type of

children at the School at that time.

Mrs. Ray wrote in the School Record Book in December 1956

- that -
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.stirling work has been given by the staff to
the work of the School. (School Record Book
Dec. 1956, 90)

and in 1960 =

excellent co-operation from the‘staff, the

Department and the outside public. (School

Record Book Dec. 1960, 104)

In 1961 Mrs. Ray wrote her final comment in the School Journal -

I would like to leave on record my appreciation

of the staff's co-operation during the nineteen

years I have been a member of the staff here.

After eight and a half years as Head Mistress,

time has caught up with me. Moving to Battery

Point 1962. . (School Record Book 1961, 107)

.The retirement of Mrs. Ray ended an era of the Dora Turner
School in its location at 287 Murray Street. Information about
the move from Murray Street was obtained during an interview on the
16th March 1981, with theApresent Principal of the Dora Turner
School, Mrs. G. Sprod. She said that in 1961 the Elizabeth Street
School needed to expand. New premises had to be found for the
Dora Turner School. It was decided to move it to the old Model
School on the corner of Hampden Road and Sandy Bay Road. The

building was very old and had at one time been occupied by the

Psychologists' Office. (see Fig. 4).

Both Mr. Walker and Mrs. Traili fecalled that the move was
not very popular with the staff of the Dora Turner School as the
building was not only old and dilapidated, it was also very large
and rambling with many small rooms and hiding places which made it
very difficult to supervise. Some rooms were locked and used as

store rooms by the Department and two sheds in the back courtyard



Fig. 4

HAMPDEN ROAD SITE
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were not to.be used by the School. After the garden at Murray
VStreet, the new playground, small and covered with asphalt, was
very restrictive. At one time teachers had to take their.class
down to'Céstray Esplanade to have any running games or to play
footbgll, according to an interview with an ex teacher Mrs. R.

. McIntyre in December 1980.

The "new" School was opened by the new Teacher in Charge,
Miss Bickford on 22nd of January 1961. When Mrs. Ray reached sixty

she had to retire, but was retained as a teacher on the staff.
Miss Bickford wrote in her Record Book that -

her assistance in establishing me in her former

position is very much appreciated. Mrs. Ray

and I worked very happily for 8% years together

and I hope this happy combination will continue.

(School Record Book 20.2.62, 108)

This was to prove to be a vain hope. Both Mrs. Greenlaw
and Mr. John Walker commented, when interviewed, that the new
combination with Miss Bickford in charge was not a success. Mrs.
Ray resigned in June and was given a farewell party by the Mothers'
Club. It is recorded that they presented her with a silver salver,

which surely demonstrates their deep respect for her work at the

School.

Miss Bickford's years as Teachet in Charge were not marked
by #ny outstanding events. The Curriculum appeérs to have gone
unchanged and Miss Bickford's School Record Book shows her conéérns
to be mainly with fhe Domestic subjects; Evidence for her concern

can be found in her frequent references to the preparation and
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serving of food at a variety of functions, e.g.

Supper was prepared and served to the Members
of the Retarded Children's Welfare Association
(School Record Book 1961, 111)

Luhcheon was served to the RCWA candidate for
Miss Tasmania (School Record Book 1961, 111)

Open day - the girls prepared all the food
served. (School Record Book 1961, 111)

Preparafion this month for School Picnic.

(School Record Book 1962, 112)

She did, however, try to make some contacts.between her pupils
~and those in other schools. These contééts appear to be witﬁ
schools where the teachers were known to be sympathetic towards the
special nature of the Dora Turner students.. In her Record Book,
Miss Bickford noted that in June 1963 Mrs. MacMillan, who had
previously taught at the Dora Turner School for several years,

. brought her class from Robert Cosgrove High.School and in July of

the following year, Mrs. Mattay brought her students from the Moonah
Special Class, who performed a play for the Scﬁopl. These visits
were such‘a success that it is unfortunate that more visits were

not made. There are few mentions made of visits by the Dora Turner
children to other schools, after the move to Hampden Road, which was
quite isolated from other schools. However, visits were made to the
Sight Saving Schéol (School Record Book 1961, 111) and to Moonah
Special Class (School Record Book 1962, 112). On both occasions

the Dora Turner students presented concert items.

Miss Bickford retired on the 19th of December 1964. The
School Record Book shows that she was replaced as Teachér in Charge

by Mrs. Mattay who had been teaching at the Moonah Special Class.
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‘Evidence for Mrs. Mattay succeeding Miss Bickford can be found in
the School Record. Miss Bickford wrote -

I wish my successor, Mrs. Mattay, happy years

at Dora Turner. (School Record Book 1964, 115)

Mrs. Mattay was only at the Dora Turner School for four terms,
but she appeared to make her presence felt particularly in the
attitude she presented to programming and record keeping. She
clearly set out her philosophy for the School from the outset of

her written record in the Principal'StJournal. Her first comments

were -

Aims of the School for 1965 - Firstly to help

build up pupil'’s character and abilities to suit

him most profitably to life after school.

Secondly, to run a neat, orderly looking school.

(School Record Book, 1. 1 65, 1)

Mfs,‘Mattay aiso emphasised the need for good relationships
between a teacher and her class. She encouraged parent-teacher
contact, and she urged teachers to -

organise themselves to give maximum time to

working with the children and to reduce written

and administrative work to a minimum (School

Record Book 1964, 1). :

‘Mrs. Mattay was very forward thinking in her encouragement
of visits to other schools by teachers, and by her welcome to others
including '"teachers and other purposeful visitors" which she felt

would broaden the outlook of the children and the teachers. Evidence

for this can be found in her comment that -
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Visits to Seminars or observations at other
schools by teachers to be encouraged. Slight
inconveniences to be shouldered by fellow
teachers if thereby teaching skills and
approaches are improved. (School Record Book
1965, 2)

Every facet of school life was organised by Mrs. Mattay.
She organised class groups on a chronological and maturity rating.
Grouping of Children -
1. Home class based on CA, Maturity and Interest.
2. Each child given Schonell Test by H.T. to approx.
assess RA and SA.
3. Pupil moves from Home Class to appropriate
Reading and Spelling Classes based on above.
(School Record Book 1965, 3)
The charts and information to be placed on each classroom wall were
specified, even to the actual position of their placement. Weekly

records and progrémmes and progress charts while minimal, were

clearly expected, e.g.

3 charts are to be placed in the Principal's
" Office to give information at a glance to teachers
.or officials of the Education Department re Pupils
CA, RA, SA-and IQ. (School Record Book 1965, 3)

and a

Classroom Chart of Reading progress to be

displayed in a prominent place on Classroom

Walls. (School Record Book 1965, 5)

Weekly staff meetings were held before school on Tuesdays
and ran to a prepared agenda. School rules were to be written up
in appropriate places and were to be learnt by heart by all students.

They were to be repeated constantly and care had to be taken that

they were understood by all.
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e.g. School‘Ruies - Worded one at a time as

need arises. = Mentioned at Assembly, practised

then after one week, written on a card and fixed

on Notice Board in Library. Older girls

expected to know accurate wording. Younger

girls to know meaning. Frequent references to

be made to existing rules. (School Record Book

1965, 4)

To read the Jourﬁal kept by Mrs. Mattay is to gain an impression
of someone whb.was really well organiéed and in control of the School.
This may be a true impression from the written evidence available, but
it may only be an "on paper" impression as in an interview with her
successor, Mrs. P. Traill, contrary evidence was presented. On 20th

of March 1981, Mrs. Traill said she found a far from satisfactory

situation when the change over took place on the 24th of July in 1966.

Curriculum and Curriculum Changes 1951-1966

The main source of evidence about the Curriculum during this
period is contained in the School Record Book maintained by each of

the Teachers in Charge.

Miss Hughes does not mention individual.subjects 5ut we'can
surmise that Domestic subjects were still paramount as she frequently
complained about the cost of food items. She. indicated that the
School faced a time of financial difficulty. - Miss Hughes constantly
referred to the high and increasing cost of flohr, sugar, margarine
#nd butter. She complained in the Scho§1 Journal in June 1951 that
even potatoes cost £2 per bag, and in September she noted that onions
rose from 1/2 perbpound in July, to 2/4% in September and potatoes

became_£2.5.0. In her own words -



Increases in prices causing difficulties -
flour, sugar, margarine and butter have to

be coped with. Paid £2 for 1 bag of potatoes.
(School Record Book 1951, 77)

and further -

~ Cost of daily food rises unsteadily. Meat
prices vary from day to day. Onions were 1/2
per 1b. in July. Now 2/4% a 1b. Likewise
potatoes £2.5/- at Growers Market. (School
Record Book 1951, 77)

' The School budget was assisted by the distribution of free
school milk, but in spite of this help there was talk of making the
children pay for their food. This was not, however, proceeded
with. Miss Hughes does not mention any economy measures or adjust-
ments to the Domestic Curriculum. She may have lacked the skills

of economy and efficiency for which Miss Turner was praised during .

the difficult times of the Depression and the Second World War.

Miss Hughes tried to introduce some degfee of change inﬁo
: thé saméness of the school routine. During 1952 and 1953 she
repéfted several excursions that were un&ertaken by the Vhole school.
She particularly referred to a Symphony Concert at the City Hall, a
Ballet Concert ét the Theatre Royal and a display of Japanese and
Indian Art at the Museum and a more informal occasion - a visit to
Cadbury's Chocolate Factory with a picnic in the factory gardens.
For example -

The girlé enjoyed a City Hall Symphony Concert.

(March 1952, 78)

The girls enjoyed a display of Japanese and
Indian Art shown at the Museum. (March 1953, 79)
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A very nice trip to Cadbury's. Everyone enjoyed
seeing over the factory and tasting their wares.
(November 1953, 79a)

All these comments are to be found in the Schooi Record Book for

1952 and 1953.

Thé Curriculum underwent considerable change under the guidance
of the next Teacher in Charge, Mrs. Ray. One of the first purchases
she reporfsvmaking for the School was a Waterworth Projector.  The
first films shown were of the Royal Visit, an occasion that'Both Miss
. Hughes and. Mrs. Ray recorded as providing a great interest for the
girls. Mrs. Ray commented in the Principal's Jounral in June 1953
that the Royal Coronation in 1954 and the Royal Visit had been the
central theme for some months and the classes were decorated with
Royal Pictures and radio broadcasts were enjoyediby the whole School.
Evidence for the innovation of a Projector and the pleasures gained
from the Royal Wedding and the Royal Visit to Tasmania can be seen

in the following extracts from the School: Record Book:-

A Waterworth Projector arrived today and we had our
first two films today "The Queens Australian Visit
and "A Coronation Film". (School Record Book 1954, 81)

Before the Royal visit to. Hobart the girls enjoyed
the Broadcast series about the Royal Family.
(School Record Book 1954, 81)

The girls have been enthusiastic about the Coronation.
They have enjoyed collecting pictures about the Royal
Family, some for Black Board use, others to paste
into an album of their own. The Broadcast series
were enjoyed by all and their handwork activities
were part of it all. Kettle holders were stitched
in cross stitch in red, white and blue wool, for the
Union Jack. The Crown and Orb most painstakingly
worked in the given colour scheme - everything
helped to build up happy memories of this historic
event - the crowning of a happy Queen Elizabeth II.
(School Record Book 1954, 77)
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This is the first mention in the School Record Book of a
theme for study. Mrs. Ray also noted that she hoped films would
bécome a regular feature of the weekly programme. This was perhaps
theAfirst step in breaking the insularity that appears to have

existed in the Girls Welfare School up to that time.

In April 1954 Mrs. Ray recorded in the School Record Book
that -
the School has taken delivery of a piano.
It is hoped to use this for singing, dancing
and musical games. The Department has employed
a visiting singing teacher to give weekly
lessons. (School Record Book 1954, 82)
Up to this time any music in the School had been unaccompanied

and had apparently relied on the skills of the current assistant

teacher.

The cultural side of the Curriculum was also increased by the
appointment in the third term of Mr._¢§rdon to teach drawing. Mrs.
Ray wrote in her Record Book in Septeﬁber 1954 that "the girls are
enjoying Art lessons once a fortnight". Mr. Gordon appears to be
the first male teacher to visit the School (School Record Book 1954,

83).

Religious Instruction is also mentioned for the first time in
1954. Deaconess Galbraith visited the School weekly and Mrs. Ray
noted in the Record Book in July 1954 that a Priest from St. Joseph's

Church visited the Catholic children at the Welfare School.

The School Record Book also contained details of the expansion

of the Library. To encourage its use, the children visited a Book
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Week Exhibition in June 1956. Following this exhibition, Mr. R.

~ McCulloch, Supervisor of Guidance, visited the School and Mrs. Ray

- wrote -

Mr. McCulloch encouraged the children by presenting
them with Book Markers for entering a Book Week
Poster Competition. (Schonl Record Book 1956, 88)

This is the first mention of a Libfary in the School since a

room for books was set aside in 1928 and also ;he first mention of
-

Book Week or any excursion connected with Libraries.

Physical Training also became a feature of the Curriculum.

Mrs. Ray wrote in July of 1956 that -

during most of this year Mr. Armitage has visited
the School during the lunch hour and has taken
Physical Training for the whole school out in the
yard. (School Record Book 1956, 89)

Again this is the first note about Physical Education since
Miss Rowntree made her statement (previdusly quoted) in 1931 that

it was not necessary.

A significant addition to the Curriculum, but one closely

[ ]

allied to the traditional Housewifery and Cooking subjects, was

Mother Craft. Sister Roach began to visit the School regularly

l

in 1957. Mrs. Ray recorded in,thechhool Record Book that from

February -

The .senior girls have Mother Craft as a regular
feature of their programme. Sister Roach gives
lessons to the older girls and takes them to Lady
Gowrie Child Centre for regular visits. (School
Record Book 1957, 93) ;
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It is surprising that the School was in existence for over
thifty years before this subject was introduced into the Curriculum.
No ekplaﬁation for its prévious absence nor reasons for its inclusion
are given by Mrs. Ray. ~The Minutes of the After Care Committee of
the Girls Welfare School, which concerned itself with providing
assistance to school leavers from 1924 to 1955, shows clearly that
many of the girls had babies, both in and out of wedlock. The;e
are numerous examples over the years of children at the School who
have mothers that at one time attended the Welfafe or the Dora
Turner School. It could not therefore be assumed that the girls
were too backward to marry. It can Be‘speculated that they would
surely havé been more competent at parenting if such a subject had

been included from the inéeption‘of the School.

In.September 1956 a new teacher, Mrs. Greenlaw joined the
School to teach the younger class until Her retirement in July 1957.
Mrs. Ray noted in the School Record Book in June 1957 that -

Mrs. Greenlaw is about to retire. She has special-

ised in the teaching of reading and has worked very

hard in the formal subjects with her group. It is

most marked how they have improved. (School Record

Book 1957, 94)

It is interesting to note a move away from the emphasis on
Domestic subjects and more time given to formal subjects. One
reason may have been the increasing number of younger children
entering the School who probably required work in basic subjects.
Prior to this time, as has already been shown, most girls were

admitted at the age of twelve and were expected to have a basic

understanding of reading and mathematics - the emphasis being
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always on cooking and housework.

Mrs. Ray also introduced a course of Personal Grooming for
the girls. Visits were made to the School by a Beautician, ‘accord-
ing to the School Record Book of October 1957. Mrs. Ray stated
that -

A Beautician, Miss Peggy Bess visits the School and

under her guidance the girls are learning many ideas

for improving their grooming.

Her bright personality lifts us all from the doldrums

we are settled in and has given us all several things

to think about. (School Record Book 1957, 95)

There is no information as to how long Miss Bess continued to visit
the School, however if the reports of one former Head Mistress are
to be believed, "the appearance of the students was quite shocking"
when she visited the school in 1964 (Interview - Mrs. P. Traill,
20.3.80), so the grooming lessons did not appear to have any long

term effect.

Mrs. Ray does not mention Nature Study, History or Geography
as being part of the Curriculum, but she did try to give the girls
some outside activities through excursions and through encouraging

visitors to the School.

Visitors to the School and. Attempts at Integration

The School Record Book records that the girls took part in .
ANZAC Sports in 1955 and in 1956 the whole school visited an Air
Craft Carrier, the Apple Boats and the Fire Brigade. Also in 1956

they visited a Home Exhibition, the Botanical Gardens and Cadbury's



62

Chocolate Factory.

During the same period the School Record Book records a
number of visitors to the School many of whom were entertained by

the girls to Luncheon.

In June 1955, Mr. R. McCulloch, Supervisor of Guidance,
visited the School for the first time and also met the mothers at
their meeting. He was to become a very welcbme and popular visitor
to the School over a period of years. Evidence for this can be
seen in the following extracts from the School Record.

This month we welcomed Mr. McCulloch to our School

and his visit was enjoyed by all. Also the Mothers

were pleased to meet Mr. McCulloch at their meeting.

. (School Record Book, July 1955, 83)

Mr. McCulloch visited the School and distributed

book marks - enjoyed by all. (School Record Book

June 1956, 88)

Mr. McCulloch dined with the teachers and children

- enjoyed by all. (School Record Book, November

1958, 97) .

Mr. R.W. McCulloch came to dinner early this month.

The girls always enjoy his company. (School Record

Book, March 1960, 102)

While many other Departmental Officers visited the School, it is
perhaps a measure of the regard in which Mr. McCulloch was held,
and an indication of the interest he showed in the School, that his

name appears so frequently. The above extracts are but a few of

those in the School Record.

Also in 1955 the School was visited by the Liberalirérty, by
Dr. Young of the Catholic Church, by twenty children from the Gdulburn

Street Special Class and by students from the University and the
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Teaéhers'vCollege.

The School Record Book also records that in 1956 Mr. Worth
from the Departmen£ of ﬁealth gave a talk to tﬁé School on Diet, and
Mrs. Mabel Miller, MHR, spoke to the students on Hostels. In
September of that year the Premier and Mrs. Cosgrove attended'a.
luncheon at ‘the School accompanied by Mr. and Mrs. McCulloch. In
October the:girls entertained the Director and Mrs. Tribolet and

Sister Foster from the Department of Health.

In l96b the first and only mention is made of the establishment
of a Brownie Pack at the School. Mrs. Ray wrote in the School Record '
Book that she hoped Brownie Leaders would become regular visitors to
the School. . None of the subsequent Principals mention the Brownie
Pack so it may have been .short lived. Indeed it may have been more
‘desirable to have encouraged the girls to join Brownie or Girl Guide
Packs in their own communities as they had very little opportunity to

integrate with normal children.

The need for more contact with normal: children and perhéps some
form of integration seems to have been recognised.by Mrs. Ray. . She
organised an exchange of students with the Elizabeth Street Schépl.
In 1957 ten girls commenced Art Classes at Elizabeth Street School
and the Art Teacher, Miss Vicary, visited Dora Turner School to teach
Art to the remajinder on a fortnightly ﬁasis. This seems to have
been more succeésful than the only othér previous attempt at inte-

_ gration which was instigated by Mr. H.T. Parker in 1943. Mr. Parker

wrote in his Report on the 12-14 October 1943:
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On Wednesday of each week the pupils of the School
attend classes at Elizabeth St. The girls of
Grade 7 from Elizabeth St. taking their place at
the Welfare School. This arrangement is experi-
mental. Its effect on the girls at the Welfare
School has been favourable in some respects and
unfavourable in others.

School subjects taken by members of the Elizabeth
St. Staff are as follows -

Miss Lillico began a course in citizenship but
finding it unsuitable she modified it and is now
teaching a simple form of English expression with
dramatic work based on story telling. It is
effective, considering the circumstances.

Other lessons were singing, voice production, and hygiene and health.
Mr. Parker suggested the experiment might be tried also in 1944,
because

the teachers are learning to adjuét their

treatment to the capacity of the students.
(Inspectors Report 12.10.43)

However he wrote in 1944 that

The programme of work last year was disturbed
by an experiment which involved the use of the
facilities of the School by Grade 7 from
Elizabeth St. School. The plan was discon-
tinued at the end of the year. (Inspectors
Report 1944)

It is also interesting to note that no comment was ever written
by Dora Turner about this trial integration and no other Head Teacher

attempted such a plan. The only evidence for integration has been

through mention of shared concerts and celebrations.
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The Curriculum Expanded

The period of Mrs. ﬁay's Principalshi§ not only brought new
ideasbinto the Curriculum but it also commenced the mqvement away
from an emphasis on Domestic Subjects. This trend was continued
during the period that Mrs. Mattay was Teacher in Charge and a more

balanced Curriculum has been in evidence since that time.

When Mrs. Mattay was Teacher in Charge she herself supervised
the Senior Class. - She aimed to raise the standard of each senior
girl by at least "one year" before they left the School. She said
in her Record Book in February 1965 that éhe regarded it as a school,
not a welfare institution and thereforé the aim should be to teach
cooking, washing an& cleaning, not to provide the meals and have to

do all the washing and cleaning.

In the School Record Book she set out her aims, her first aim
being stated thus:-

Primary Aim - this is a school not a Welfare

Institution - therefore aim is to teach cooking,

not provide meals and to teach cleaning, washing

etc., not to do the cleaning and washing. (School

Record Book 1965, 50)

Mrs. Mattay also sought opportunities to prepare the girls for
emplbyment in the fields of cooking, cleaning, shdp work, sewing,
printing and child minding. Whenever possible, she said in the
Record Book that she trie& to find sympathetic employers to give
the girls work experience. A Field Work scheme was evolved by Mrs.

Mattay with the approval of the Supervisor of Special Education, Mr.

Gollan Lewis. The Department of Labour and Industry also supported
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the scheme. Parents had to give written consent, but no mention
was made of an insurance scheme for the girls.

It is the policy of the school to seek opportunities

for selected girls to .gain some experience out of

school time with willing employers...in the fields

of cooking, cleaning, working in shops, sewing,

knitting, minding small children. (School Record

Book 1965, 50)

According to the School Record Book the scheme was abandoned
in the second term in 1966 on receipt of advice from the Education

Department that they felt appropriate employment experience was not

readily available near the School in Hampden Road.

Thé work for the seniors in the kitchen changed under Mrs.
Mattay. She wrote -

The practice of mass cooking for the whole school

by a large team of workers has been discontinued.

The enormous cooking utensils have been substituted

by five sets of normal size. (School Record Book

1965, 68)

Mrs. Mattay's Journal shows that Mrs. Bond assisted with the -
Domestic Arts programme, and a mothef; Mrs. Reeves, conducted lessons

in cake icing. This was so successful that cakes iced by the girls

sold for £2.5.0, a profit for the school of 21.5.0 for each cake.

Throughout the School the Janet and John Readers were used and
reading progress charts were displayed in each room. The Sfott
system was also used to supplement the reading; In addition senior
- girls were encouraged to fill in forms,:tO'apply for jobs and to
write letters and recipes and Mrs. Mattay wrote that the number work

- for all was based on practical activities such as shopping and cooking.
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The importance attached to these charts is contained in the follow-
ing extract from the School Record.

For Reading progress each girl must see the

Progress Charts on the Class Room Walls and in

the Office.

Stott system to be used to supplement the_Readers.

(School Record Book 1965, 69)
At this time Cuisinaire Rods were introduced to the School. Mrs.
Mattay and Mr. Edwards attended a Seminar on their use which was
held at Westella. Mrs. Mattay said she found the Seminar interest-
ing and helpful. She purchased four sets to be used in the Junior

and Primary Classes .(School Record Book 1962, 109).

Great emphasis throughout the whble_school was placed on speech.
Mrs. Mattay was very fond of the follbwing quote which she frequently
reminded teachers -

They will sometimes have to write
They will often have to read, but

———

They will always have to speak. (School Record
Book 1965, 69) '
We know she drew this to the attention of the Staff because it was
mentioned in the School Record Book on several occasions, e.g.,
This was discuésedAin our Staff Meeting with

a request to effectuate it in che'lower 3 Classes.
(School Record Book 1966, 69)

‘The first mention of a Speech Therapist is also made by Mrs.
Mattay.
Speech Therapist Miss Peck from the Speech

Department commenced a weekly visit. (School
Record Book 1963, 111)
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The Beginning of Co-Education

Evidence for two major changes at the Girls Welfare School can
be found in the School Register and in the School Record Book. In
1955 the School Register shows that the name pf the School was changed
from the Girls Welfare School to the Dora Turner School and Mrs. Ray
commenced her Record Bobk in 1955 with the following statement -

A new departurevthis year - a co-educational

school has commenced. (1955, 85)

The enrolhgnt at tﬁe beginning of the year was 48 pupils, 41 girls
and 7 boys. The boys were under the age of 8. Miss Long had a
mixed claés in a newly prepared'classroom, and later that year the

- Apex Club donated and erected a number of pieces'of playground equip-
ment that were particularly attractive to littie boys, according to

the School Record Book for 1955.

For several yeérs the number of boy students was very low
compared to the number of girl students, possibly because of the
emphasis on Domestic subjects. The following table (Table I)

indicates the sex ratio over a five year period 1955-1960.

TABLE I
Year Boys Girls
1955 8 41
., 1956 8 41
1957 9 42
1958 9 44
1959 10 31

1960 11 35
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After 1960 the numbers of boys gradually increased and boys numbered
on an average one third of the School population and nearly one half

in the seventies.

Mxé. Ray noted in the School Reeord Book in 1956 that with the
advent of boys the acfivities'p:ogramhe'was increased and the annual
Swimming Sessién at the Tepid Baths w#s followed by a Swimming
Carnival_with the boys from the Matthew Eyre School on April 26th
1956. When the Matthew Eyre School closed in thé following year a

number of the boys came to the Dora Turner School as it was now known.

The advent of boys in the School necessitated a very important
expansion of the Curriculum but some changes such as the provision of
a Manual Arts room had to wait neafly fifteen years before adequate

provision was made.

The Development of the Mothers' Club

" One of the most significant changes in the 1950s was the

tgrménation of the Girls' Welfare Committee.

Miss Turner's Record Book showed that the Committee began in
1928. Evidence for this is contained in the following extract -

The Representative of the After Care Committee,

which began this year, distributed prizes at the

Open Day. (School Record Book 1928, 11)
The Committee was sometimes referred to as the Girls Welfare Committee
and sometimes as the After Care Committee. Its membership consisted
of a number of interested citizens, the Principal of the School, and

" a representative of the Department of Health. Throughout its long
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association with the School, the Committee met every three months,

according to the Minutes Book of the Committee.

The main purpose of the Committee was to follow up the needs
of the girls when they left school, and to support the School with

fund raising activities.

The Minutes Book records that at each meeting the Principal
and the school Sister reported on the latest school leavers. The
Minutes of the Commiftee show how concerned the members were with
the cbntinuing welfare of the girls. They supported the girls

thrqugh pregnancies, employment problems and medical needs.

The Committee.was in constant coﬁtact with the Departments of
Social Serviceé and Health through fhéir represeqﬁatives such as
Sisters Schott and Lamprill, and withvthe Psychologist's Office,
through Mr. Parker and Miss Carroll. The Committee also 1i;ised
with the Police Department when necessary, particularly in cases
where neglect ‘either of the gifls or by the girls of their babies
was suspected. This evidence is available in the Minute Book of

the After Care Committee (9.2.1948, 1).

The Committee had many contacts in the community and was some-
t imes instrumenfal in obtaining employment for school leavers in
'shops and factories such as FitzGeralds, Cadbury's Green Gate Cafe
and Oldham's Library, and at many boarding houses, as well as
domestics in private homes. The following extract (Table 2) from
the Minﬁte Book shéws that the following girls were reported to be

in work:-
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TABLE 2
- Name ~ Placement
J Sute# Factory
J Sutex Factory
M ' : Domestic work with Mrs. G.
E Jones and Co.
G A FitzGeralds Work Room
JaA Salvation Army - House Work

(NB -~ Initials havé been used to protect privacy).
(Minute Book of After Care Committee 1948, 2)
These positions are all recorded in the Minutes of the Committee _
' Meetings.which also show that at each meeting of fhe Committee the
girls were discussed as giving or not giving "éatisfaétion", as the
case might be. The Committee was also concerned with thé wagesvthe

_girls were receiving and frequently méde enquiries in case the girls

_ were being exploited. For example, one girl was found to be receiv-

ing less than £1 per week, while learning to sew carpets at FitzGeralds.

G. had been seen at Xmas when she was still at

FitzGeralds learning to sew carpets on apprentice.

Her wages are 19/6. (Minutes of the After Care

Committee 1950, 8) [

During 1950 and 1951, many of the older Committee members said
they found it impossible to carry'on{ They were concerned for the
future of the Committee and it was decided to consult with the
Mothers' Club to see if it would continue to subport the welfare of

the girls. This decision was taken at a meeting held on June 5th,

1950.
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The Committee remained together for severai more years. In
June 1951 it held a farewell for Dora Turner, presenting her with a
wallet of notes and placing on record their appreciation of her
twenty three years of '"'splendid work and co-operation” (Minutes of

After Care Committee, June 25, 1951).

In 1953 the Committee again recorded their appreciation of
Dora Turner's work, following her death. The Teacher in Charge,
"Mrs. Ray, reported

"that a Ciub had been formed and it had been decided

to call it the Dora Turner Memorial Mothers' and

Friends Club. (Minutes of After Care Committee,

November 22nd, 1953)

The Committee of the Girls Welfare School or After Care
Committee decided to disband and to becomevpart of the new Club.
The ladies of the committee also decided to maintain individual

interest in and help to the School whenever needed.

The Mothers' Club has continued many of the traditions_df the
old Committee. It supplies gifts to classrooms annually and
provides and serves the Christmas Luncheon to the whole school.

Every year it supports a School Fair or any fund raising venture.

The Mothers' Club has not only bgen interesting in raising
money for the School, it has always taken an intereét in the facili-
-ties and programmes in the School. ‘ In 1969 the Mothers' Club fought
a major battle with the Education Department. From 1955 until 1969,
the children héd atfended the School on.a co-educational basis, but
at.the_age of tﬁelve, the boys were tfansferfed to Talire or in rare

instances to a secondary school. Parents resented their children
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having to attend a school for the more severely handicapped just
because of ah_age factor. In an interview with Mrs. Traill, she
recalled that Mr. Bill Lang, representing the Mothers' Club, was
instrumental in organising a public meeting at which the Minister
for Education éttended, Mr. Traill said the Minister promised that
facilities would be made available at the School to enable it to
retain the boys over the age of twelve. - Mr. Lang wrote to the
' Director Gemeral stating that -

After nearly a year of waiting, the parents are still
complaining of the lack of the promised facilities.

The boys are allowed to remain at the school but are

crowded into a temporary classroom in what was pre-

viously an area set aside for art and craft, behind
- the stage. (File 729A-13-61 Department letter from

Mr. W. Lang to Director General)

Mrs. Traill's Record Book records that the promised classroom

and a pottery room were built between 1971 and 1974 and incorporated

a woodwork room in the same block.

The area of concern that the new Mothers'.CIub has not under-
taken, is that of personal contact with the students as they leave
school. There is no follow up by the Club or by the School except
through visits to the School by old scholars. With the passing of
the Girls Welfare Committee, an area of pastoral care was abandoned.
fhe érowthvof Social Welfare and the proliferation of Social Workers
does not seem fo have the same feeling of personal interest as the

Committee brought to its work forty and fifty years ago.



74

CHAPTER 6

MRS. P. TRAILL - PRINCIPAL 1966 - 1974

A Movement Towards Freedom and Dignity

In an interview on 6th of May 1980, Mr. Gollan Lewis recalled
that when hé was Supervisor of Special Education, he began looking
for a successor to Mrs. Mattay. He said he regarded his greatest
contribution to Special Education as the recruiting of good personnel
to Special Schools. Prior to that time the Supervisor of Guidance,

who, he said, ailocéted the student and staff to the Special Schools,
had no direct access to staff. 1f tﬁe Supervisor of Guidance wanted
teachers fqr Special Schools, Mr. Lewis said he had to go to the
people in charge of the different sections and ask for teachers. If
they were good teachers, the Heads of the other Departments did not
want to part with them. Mr. Lewis, in his position as Supervisor of
Special Education, could recruit teacﬁers directly. He wanted Mrs.
Traill for the Dora Turner School. Mrs. Traill, when interviewed

in March 1981,»saidAMr. Lewis asked her'repeatedly through 1965 but
she kept refusing as she was at that time teaching at Elizaﬁeth
Street School. Towards the end of 1965 she wasjpersuaded to visit
thg School. From ﬁhat moment she said she séw the School as a
challenge. Appalled by the conditidn of the children and the
attitude she found in other schools towards them, she determined to
weld them into a bfétherhood of self respecting and respectable
students. Mrs. Traill said she found the children dressed in "rags",

the gates and many of the doors in the school were kept locked.
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Mrs. Traill said she found a "watered down Curriculum with little
domestic work" (Traill Interview No. 11, 1981). She saw as her
priorities, changing the appearance of the students, giving them

more freedom and providing a more realistic Curriculum.

Mrs. Traill said in the above interview that it was her avowed
intention to change the appearance of the students centred on select-
ing a school uniform and encouraging all students to obtain a uniform

as quickly as possible.

School Uniform

It 1is noted in the School Record Book that on the 23rd of

February, 1967, the new School uniform was launched at Morning

Assembly.

The uniforms were demonstrated and pupils urged
to ask their parents and relations for socks,
ties and jumpers for birthday presents. (School
Record Book 1967, 50)
The boys' uniform consisted of grey trousers, blue shirt, blue and

- gold tie and a grey jumper with blue and gold bands. The girls

were to wear a similar uniform with a grey tunic.

Mrs. Traill said, when interviewed, that she had a wide circle
of friends and also connections with The Friends' School and from
" these sources, old uniforms were donated. She said staff members
and ladies from the Memorial and the Baptist Churches repaired, re-
made and cleaned the tunics and blazers. They formed a pool of

clothes which were distributed to needy students, thus continuing
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the initial concept of the school, that is, welfare and education.

When Mrs. Traili first arrived at the School she recalled
that she was distfessed by the appearance of thé pupils. The
'majoriﬁy were dresséd in cut down adult clotﬁes Fﬂat were»quité
unsightly and unsuitable. She felt that the.girls were-ridiculed
in the neighbourhood and ostracised by the other school largely
because of their appearance. She felt very strongly that a uniform
would enable them to "hold their heads up" in any company and bring

a:feeling of solidarity to the School (Interview - March 1981).

On March the 10th, 1967, Mrs. Traill held an Assembly at which
she noted in her Record Book that she counted 24 children in full
uniform and 20 who had made a start with some piece of the new
clothing. After the Assembly, a friend of the School, Mrs. Barnes,
fitted the remainder of the School with uniforms donated by the City
Mission. She took the clothes home to make necessary alterations
and on their return all the school would be in full school uniform.

A remarkable achievement! (Schooi Record Book 10.3.1967, 52).

The Basket-Ball uniform - a blue tunic over a white blouse,
and a dancing dress of checked gingham skirt and white shirt were
modelled at the next Mothers' Club Meeting on.llth of March, accord-
ing to thé-Record Book, and when the new school year opened on the
30th January 1968, 17 girls were wearing the new summer uniform of
a junion blue cardigan and a blue and white striped dress and white

socks (School Record Book 1968, 52).

In 1969, when the new school buildings were opened at Goodwood,

Mrs. Traill said in the Interview on March 1981 she was concerned to
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‘find that the summer uniform was identical to that of Rosetta High
'Schgol, a school situated further along the Broéker Highway. How-
 ever, she said they were "very nice about it" and'Dora Turner pupils
have benefitted many'times from clothes left in the Clothing Pool at

the High School.

Ffom that time to the present day,bthe concept of a school
uniform has been retained. It has the advantage of giving the
- children A sense of belonging and avoids the possibility of feelings
of inferiority or superiority among the children due to compe;ition
in dress. The uniforms are practical, easy ﬁo keep clean and are
more economical for parents than keeping'upfwith the demands for the
latest fashions iﬁ play clothes, thus'avoiding preésures on the
parents. A clothing pool has always eiistedvat the School_since
1967 and no child, to this day, need come to school in the poor state

of dress that Mrs. Traill found on her ar:ival in 1966.

" The Proposed New School

One of the first problems Mrs, Traill said she encountered was
the deteriorating state of the Hampden Road building and the proposed
mmove to avnew school specifically designed for the Dora Turnmer School.
Both Mrs. Traill and Mr. Lewis recalled that the building at Hampden
Road was clearly inadequate for long term use as a school. Mr. Gollan
"Lewls and Mr. Paul Morroﬁ who later became Supervisor of Special Educ-
ation, were instrumental in designing the new school. It ﬁaé, Mr.
Lewis said, the first open plan school in the State and was designed
with a great deal of enthusiasm. The design faced allot of oppos-

ition because it was new and different. Mr. Lewis said that he and
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Mr. Morrow obtained copies of Her Majesty's Plans for School
Archifedture from the United Kingdom, and took from them the ideas
and diagrams they wanted. The Education Department had a Committee
‘who -1ooked at plans for new schools. A meetiné with this Committee
was held at the Southern Regional Office at Westella in 1967. . .
Gollan Lewis said he used an overhead projected to display details
of the plans and they were examined in great detail. After much
discussion the concept was agreed to in principle and the Architect,

Brian Hodgkinson, drew up the final plans (Lewis Interview No. 3, 1980).

'The Principal's Record Book noted that on the 7th of March 1967,
Paul Morrow visited the Mothers' Club and introduced Mr. Hodgkinson
who -

presented the plans for the new school in an inter-

esting and able manner! Parents were encouraged

to voice opinions and ask questions. All present
seemed appreciative of the way special needs for
the School were being catered for. (School Record

Book 7.3.1967, 52) -

The local attitude to Special Schools became apparent when the
School was proposed for Goodwood. The Goodwood parents did not want
the School located on the chosen site in Timsbury Road; they took up
a petition to prevent the building. 'The School was to be built on
land belonging to the Goodwood School. After much discussion they
finally agreed, providing the building:was placed as far as possible
from the Goodwood School. It had been proposed to position it much
closer to the existing school. The Goodwood School also wanted a
high fence erected between the two schools to separate them completely.

However, when the new school was finally built, a token fence was

erected and acts as'a deterrent to through traffic.
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The new site should have provided an ideal opportunity to inte-
grate children of all ages from the Dora Turner School, into classes,
activities or spérts teams, at the Goodwood Primary School, but this
ha$ not eventuated. There have been some visits by Infant Classes
between the twb schools according to the present Principal, Mrs. G.
Sprod, but she expléined when interviéwed, that no full scale inte-

gration programme has ever been attempted (Sprod Interview No. 10, 1981).

The matter of moving to the new school became more urgent as
the old building became more and more dilapidated and the Department

apparently became increasingly reluctant to do any maintenance work.

According to the School Record Book, vandalism was a constant
problem during the last year at Hampden Road and dufing the 1967/68
Christmas holidays the outer store room was broken into. It was
discovered that very little had been taken but someone had beeﬁ
living in the shed and had moved in aﬁ.old chair and a mattress,

both in a filthy condition.

Entries in the School Record Book also noted that the down
pipes had been ripped off the roof and bricks prised out of the walls.
The old fences were all falling down and although Departmental
carpenters tried to help the staff -

restore some sort of order they didn't consider it

worthwhile doing many repairs in view of the

proposed new school. (School Record Book 31.1.1968, 50)

- The present Principal, Mrs. Sprod recalled that the toilets
were "up the back" and the cistern flushed over the occupier because

of its rﬁsty condition . (Sprod Interview No. 10, 1981).
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It is noted in the Record Book that in April 1968 the school
yard was found to be soiled, ale bottles and beer cans and garbage
ﬁere spread aroﬁnd. The Sandy Bay Police were contacted, but sﬁch
~occurances became more frequent and no one was e&er apprehended. In
June the yard was again in a shocking condition. The garbage tins
were overturned and the rubbish spread.qver the ground. The child-
ren from an adjacent house had again soiled in several places; Mis.
Traill recalled that it became routine for the teachers to have to
arrive early in order to clean the yard. The Ci£y Hall was contacted

and an inspection promised but no inspector ever appeared.

. This constant problem in the playground became a source of
harrassment to Mrs. Traill and her staff, particularly in view of the

efforts they were making to encourage the children to be neat and tidy.
These problems were to remain with the school for nearly a year.

The foundation Stoné for the new building was laid on the 19th
of July 1968 by the Hon. the Minisfer for Education, Mr. W. Neilson.
Many representatives of the Department attended including Mr. Gollan
Lewis who had had a major role in the design of the school. One
hundred parents and friends and 30 students attended the ceremony
(Fig. 5). Mrs. Traill noted that "all the arrangements went off
'vefy well" (School Record Book 1968, 63).  The building of the new
school took nearly twelve months. It was considefed ready for

occupancy in April 1969.

The transfer from the old school premises took place on
the 17th of April 1969 (School Record Book 17.4.1969, 0). The

children were granted two days' holiday to allow the move to be made.
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There was a transport strike on the Friday scheduled for
thé move which caused the carefully planned sequence of moving
- to be Aﬁandoned. _ Boxes, furniture aﬁa ﬁooks were all dumped
together into the new Assembly Hall. Mrs. Traill noted that
 "a11 the teachers were desperately tired by Friday afternoon"

(School Record Book 18.4.1969, 0).

The first Assembly was held on the 21st April and the School

officially opened on the lst of May (School Record Book 2.4.1969, 2).

The School was designed around the central coutryard and was
not as large as the original plan depicted. ' There was an Assembly
Hall on one side of the courtyard, four classrooms along the other
side and'an office and medical room at one end.  The other end was

occupied by the G.0. Smith Flat, the Home Arts area and the Canteen.

The G.0. Smith Flat, named after a lady who had worked tire-
lessly for the School, consisted of a sitting room, bedroom and bath-
romm which were furnished like a home by contributions from shops and

Service Clﬁbs.

Inyitations to the opening ceremony were sent to Ministers,
Members of Parliament, the Mothers' Clubs, contributors to the Flat,
Represen?atives of Women's Auxilliary, The Rats of Tobruck Association
and the Lucaston Country Women's Association. = The invitation list
illustrates phe widg commpnity involvement that had developed over

the years.

Mrs. Traill said that as a prelude to the opening ceremony, 70

children from the Goodwood Primary School attended an Assembly at the
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Dora Turner School at which they were thanked for giving some of
their playground'to the new School. 'It was hoped this would be
the start of a close association between the two schools, but this

was not to be the case. (School Record Book 30.4,1969, 1).

The Official Opening took place on the lst of May, approp-
riately the Principalfs birthday. Mrs. Traill praised the work of
-Mr. Gill énd his workmen from the Department who:completed arrange-
ment around the School. ~ Also mentioned in the School Record Book
was the untifing and wonderful co-operation of fhé staff. The
aftefnopp tea arrangementé were made by the Australia.Café.v Channels
2 and 6 recorded tﬁe.opening and took films around the School. The

opening was declared "very successful" (School Record Book 1.5.1969, 2).

In spite of the success of the opening, there were a number of
problems associated with the new building that suggest the date for
the move was premature. These problems made evéry aspect of teaching
very difficult for the staff, according to Mrs. Traill. She said the
bfirst week at the School was particularly trying as the staff Battled
to maintain a routine while arrangements'wefe béihg finalised for the
opening." The weaﬁher was unkind, heévy rain made the uncompleted
playgrpundAinto a mud‘pﬁddle. There were no phones, no incinerators,
no hot water, no power, no drainage and no letter bo#, which necessit-
ated déily trips to the old school to collect the mail. Most of the
classrooms leaked causing fusing of power points once power was
connected. Mrs. Traill constantly praised the staff in her Record

Book and also noted that they worked tirelessly throughout the May

" holidays.
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During the holidays the remainder of the unpacking was com-
‘pleted. A front door bell and a letter box were installed and

Departmental workmen put up blackboards and display boards.

The Record Book notes that the playground took much longer to
organise than did the classroom areas. Four months after the Schoél
was'opened, the School was still experiencing txouble with water in
the playground. The gafdener complaiﬁed that,if was too damp to
plant in it and was quité unsuitabie fbr theiAustralian trees ordered
by the Architect. Near the School the drainage was very poor,
resulting in 1afge sheets of water remaining outside the ffont door,
between the back door of the School and the storerooms and over the
- storeroom floors. The Department gradually improved the garden
drainaée and the slope towards the building was rectified (School

Record Book 1.8.1969, 7).

Pléy facilities for the older students was almost totally lack-

+ ing although in Décembef_1969 a Basket Ball Court was added to the

~ grounds (School Record Book 5.12.1965, 9). However it haé.never been

fenced around, making a game of Netball‘very frustrating. Swings and

climbing frames were added to the junior end of the grounds. To this

day little change has been made in the design of this area. However,

in July }973 part of this play space was taken to build a classroom,

 pottery room and a workshop. Assurances'had been given by the Depart-

ment that they would be sited elsewhere and Mrs. Traill commented that -
It is deplorable that this kind of thing céﬁnot be}
avoided by discussion with staff, but no Departmental

representative overlooked the situation. (School
Record Book 30.7.1973, 59)

Five well established trees and an area of play lawn and a garden
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that had been developed with a great deal of time, effort and

expense had to be sacrificed.

Time and effort seemed to be key words in the establishment

of the School in the new premises.

Although the School has only been opened'oﬁ the ﬁresent site
_for eleven years, three major additions have been made to the main
block of classrooms and a Garage has been erected. The need fqr
these additions either shows a short sighted policy on the part of |
the Department when the initial plans were drawn, or it reflects
chanéing needs due to the retention of the older boys and moré

recently the introduction of kindergarten-aged children.

" An Expanding . Curriculum: 1966-1974

Mrs. Traill said, wﬁen interviewed, that as the School expanded,
80 did'thé Curriculum. In 1969 four class feachers were employed
and an‘Art and Craft teacher. in addition there wére part time
teachers for Music and Pottery. 1In 1971 the Art Room was made into
" a classroom to allow for the retention of senior boys. In 1974 a
Ménual Afts teacher was appointed part time. Physical Education
teachers came and went as the Department coula spare them. (Traill

Interview No. 11, 1981).

- Mrs. Traill recalled that the»JuniorAand Primary cdasses
- concentrated on basic subjects and on socialisation, leaving the
domestic subjects fo the seniors. In 1970, Mrs. Pearl Cousins
- joined the staff after sixteen years as a primary teacher. She

describes her years at Dora Turner in these words -
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I commenced duty on January 20, 1970 and ended
-service with the School in December 1973.

I taught the senior class which consisted of 16-19
pupils.. Academic subjects were taught at the
student level, including Maths, Spelling, Reading
and Writing, plus Geography and Poetry. The class

- was divided into two groups according to student
ability for the basic subjects, but other areas are
taught to all together. These included Pottery,
Music, First Aid, Mother Craft, Cooking, Washing
and Ironing and Household Duties. The class was
responsible for the School washing and ironing and
the weekly cleaning of the Flat, also all cooking
for visitors and the Mothers' Club. (Interview and
Written Statement, 1980)

The book work of the senior class was a credit to this hard
” working teacher,'but some of the Curriculum used appeared to be a
wateredvdown version of the normal Curriculum and point the need

for some official ruling,and guidelines, in the absence of specif-

ically trained Special Teachers.

Throughout the years, Mrs. Traill said she felt there had been
many outstanding teachers whose efforts beyond the usual daily routine
have brightened the lives of hundreds of boys and girls. During the
time of Mrs. Tfaill's Principalship she has constantly referred to
the co-operation and loyalty shown by the staff. Not only did they
keep the classroom organisation up to. a high standard, but they took
their students on many;excursions,'24_in 1969, 26 in 1970, which

stimulated Mrs. Traill to write in 1971 that -

A big effort has been made to establish excursions as

an important part of the school programme. The results
have been most encouraging and it is hoped to extend
this phase of our work next year. Transport will be
.the stumbling block but every opportunity will again be
made to imvolve the children with their community.
(School Record Book 1971, 23)



86

This reflects the changed attitude of the School towards the
community and should affect the commuhity's acceptance of the

School.

One of the most important innovations at the School that
helped to bring the School and community closer together, was the

purchase of a Mini Bus.

.The School Reéord Book records that after many fund raising
efforts, a Mini Bus for the use of the School was 'handed over" by
representatives of the Southern Apex Clubs on the 21st March, 1973.

This greatly widened thé horizons of the whole School.

The first major excursion was undertaken by a teacher, Mr.
Murray Coombe, who, with two parents of a pupil, Mr. .and Mrs. Lang,
took a mixed group of boys and girls around Tasmania. The trip
was a great success and Mrs. Traill wrote in her Record Book -

Commenced tour at 9 o'clock. Grand farewell by staff,

parents, friends and students. Touring children all

very excited. All plans complete. A historical

event for Dora Turner. (7.4. 1973, 52)

Mrs. Iraill said the touring pupils rang the School from St.
ﬁeiens'and the phone call was amplified into the Assembly Hall for
all to hear, causing great e#citement. The party slept in halls,
Youth Hostels and had one night's accommodation in an East Coast
Motel, owned by frieﬁds of a pupil. For many it was'their first

experience out of Hobart. The purchase of the bus was to prove a.

_ great socialising benefit as well as an educational one.(see Fig. 6).



Fig. 6

THE MINI BUS
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- When the party returned home seven days later, they were

welcomed home with bénners, flags and a special lunch!

Later that year further camping trips were made to Lake Ddbson,

Bruny Island and to Eagle Hawk Neck.

Thé_bus was also used for numerous local‘ekcurSions to shops,
library, TV Studios, the Botanical Gardens and other places of
Iinterest in connection with Social Studies Themés. The purchase‘
of this bus helped to break further the preﬁibus insularity of the

School.

"Tﬁe'Characteristics of the Students: 1966-<1974

The Principal's School Record Book records that the behaviour
of the girls at the Hampden Road site was an éngoing problem.
Several girls constantly soiled themselves and had to be washed in
the laundry trough as there'were no proper facilities. Mrs. Traill
" made constant mention‘in the Record Book of the deplorable state of
the children, both thgir physical state and their clothes, and urged
the appointment of a Social Worker as many instances of disturbance

appeared to stem from the home.

The health of a number of the girls also caused concern.
Thfqughout 1968 hardly a day passed without reference by Mrs. Traill
to the illness’of at least one girl. The School had no sick bay,
she said, and any child wﬁo could not be taken home had to lie on
an old couch with'a'bucket beside her, in one of the classrooms.

A sick bay was.considered an urgent need in the proposed new School.

This was a need that was difficult to get the Department to recognise,
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according to Mrs. Traill.

The Record Book shows .there .were a number of cases of hepatitus
during both 1967 and 1968. This was not helped by the inadequate
toilet facilities and the constant soiling of the playground by the

children living next door (School Record Book 18.3.1968, 53).

Apart from the health problems, the behaviour problems centred
around a group of girls who lived at the Salvation Army Home, May-
lands. Frequently the girls had to be forced to go to school in
the Matron's car Because they were too naughty fq go on the bus.

They were said by Mrs. Traill to be difficui; fo handle. She also
said that other.trouble.ﬁakers tended to come from large families

where siblings attended Special Schools. Tﬁeir homes were frequently
visited by Mrs. Cardno, a Social Worker, who éléo assisted with liaison
between home and school on matters such as dirty clothes, doctor's

appointments and attendance at speech therapy.

Through interviews with teachers who taﬁght at the Schéol during
this period, and who are still at the School or have close liaison
with it, it has become noticeable that the type of child attending
the School has changed. A search‘of the Admission Records and files

in the School confirms this view.

A search of Guidance Reports indicates that the IQ rating of
" the children admitted tended to be lower in 1966 than in the 1970s.
The average IQ in 1966 was 59, .61 in 1967, 63 in 1968, 70 in 1969,
72 in 1970, 66 in 1971, 64 in 1972, 65 in 1973 and 78 in 1974, all
tested on a revised Binet. The trend has been for the children

admitted to be more capable of learning. Their parents' occupations
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'aléo Sﬁowed a trend from low status occupations such as labourer,
factory mamd and carpenter in the 1966-67, to inc¢lude higher status
occupations such as a teacher and a salesman in 1968, a bank manager

.in 1973 and a salesman, Hydro official and a Laboratory Technician
in 1974._ The number of children in Institutional Care who were
admitted to the School increased in Ehe-iater years which could
accoﬁnt_for the improved conditiom in which they arrived at the
School. Chiidren whm had previously-been neglected, ill clothed
and under-nourished were coming from centres such as the Salvation

'.'Armj, Kennerly Homes and St. Joseph's Child Care Centre. Only 2

were frmm Homes in 1965, 0 in 1966, 2 in 1967, 1 in 1968, 1 in 1969,

but in 1973 and 1974 there were 8 children admitted from tﬁe Salvaﬁion

Army Homes. Amother factor improving the home life of some of the
children, was the availability of improved social service benefits.

Parents began to receive assistance both financial and personal in
the form of support from Social Welfare. _The‘eitreme-povefty which

was .seen in the School in the early years waé mo longer apparent.

When child;eh arrived at School in a stéfe of'negléct in'the 1960's

and 1970'§ it was rather through mismanagement than from 5ctua1

financial need. Gradually the focus of the School had changed from
welfare to slow learners. Their needs were for academic and

emotional support and not social, except in a few cases.

‘The Contribution of Mrs. Traill

Mrs. Traill made an outstanding contribution to the Dora Turner
School. She had a charisma, a presehce and a dignity which at once

commanded loyalty, respect and co-operation.. The School owes much
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to the personal friends and personal contacts she brought to the
School. Under her care the students gained a feeling of pride
and self worth. Her concern for the "whole child" was an inspir-

ation to any teacher who worked for her.

In April 1974, Mrs. Traill retired, handing the School over

to the present Principal, Mrs. Gleewyn Sprod.
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CHAPTER 7

STAFF PREPARATION AND TEACHER TRAINING

Until the 1970s there was no training in Tasmania for teachers

in Speciai Education.

In spite of the motto of the HoBart Teacheré' College, "Maxima
revenentia puero‘debeteur" the child.is to be considered forémost,
the training was aimed at that required for the normal child. H.T.
Parker gave some lectures on Mental Retardation, and Psyéhology

lectures have always referred to "Individual Differences'", but until
-the Tasmanian College'of Advanced Education Courses in Special Educ-
ation began in.1974 the only training for Tasmaniaﬁ teachers was to
spend time at the Schonell Clinic in Queensland. Only one teacher
in fhe fifty years of the School's eiistence hadnthis training and
that was thn Carter, who was recruited by>Gollan Lewis from‘Mole

Creek Primary School and later sent to Queensland.

Lack of training may have been one reason for the fairly high
turnover of assistant teacher staff during the first thirty yeafs
of the School when the majority of the assistant teachers only
remained at the School for six months. Miss Bickford and Mrs. Ray,
both of whom became Teachers in Charge, were exceptions and remained

for a number of years (seé:Appendix B, Staff Changes).

In the early days of .the School the constantly changing
assistant teachers probably made it difficult to retain any contin-

uity in subjects other than the Domestic areas which Miss Turner
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herself supervised, and the lack of emphasis on academic subjects
- probably reflects a lack of appreciation by untrained Special
Teachers of the potential of these students to learn if the pro-

~ grammes were suitably presented and reinforced.
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CHAPTER 8

CONCLUDING .COMMENT AND SUMMARY

This Study sought to examine the educational background in
Tasmanié at the time of the inception of .the Giris Welfare School.
It also sought to examine the nature and philosophy of the School
and its Curriculum over a period of fifty yéafs in an attempt to

evaluéte the effectiveness of the School.

While véry little information rélating to the establishment
of the School has been located, it has been possible to frace the
intefeéts of the instigator of the School, Mr. H.T. Parker, over a
period of years prior'to 1924 when the School was established. Mr.
Parker's articles show his long standing interest in and concern for

students who found the work of the normal claésroom too difficult.

_This study has shown that when.the School was established, it
réflected the latest ideas-of-psycholoéy. The Curriculum was
initially developed for the individual needs §f the girls admitted
to the Séhool. The.philosophy of H.T. Parker énd of Dora Turner
the fifstheacher in Charge was to reméve the girls from thé conven-
tional educational requirements of the normal classroom. They
believgd thé emphasis on the academic Curriculum was contributing
to fheir failure and that this failure to achieve caused their |
disruptive behaviour. The Curriculum devise&-for the Welfare
School was aimed at removing préssure from the Girls while at the
same time providing knowledge that could be used not only.iﬁ employ-

ment, but also in thelr own homes.
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However, it appeared to be difficult to break with all the
traditions of the normal school and tests and quarterly examinations
were hel& in the Domestic subjects as well as in,thg basic academic
subjects,bwhich surely contradicted their stated goals. Moxeovér,
the choice of subjects and their restricted scope reflected the view

that this type of pupil had a very limited sphere of interest and

limited choice of work opportunities.

The Minutes éf the After Care Committee do'ghow that from time
to time some girls obtained employment as domeétics or as factory
workers.. These recofds do not show for how long each girl retained
her job. From 1945 it is known, from details in the School Register,
that only 57 scﬁool leavers obtained work out of a total of 325.

These figures do not support the use of such a Curriculum if work

skills are used as a criterion.

1

For at least the first thirty years the Curriculum was unchanged
and largely uninteresfing. The expectations of the staff did not
appear to be high and by placing a ceiling on their objectives they’

limited the girls to domestic drudgery.

Thus it would seem that what began as an innovative venture
lost its initial impetus through its failure to maintain a policy
of change to meet the changing conditions of the times, notably

during the years of World War II and the post war years.

Evidence of any attempt to involve or integrate the Girls and
later the Boys from the School with the community or with other

schools, is scanty. On the basis of what evidence has been located
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it would seeﬁ that integration was not an accepted policy in
Departmentai Schools. Whether this reflected the expectations of
the Staff of the Girls Welfare and Dora Turner Schools, or whether
it reflected the attitudes and lack of understanding of those
teachers in the normal classrooms, is open to question. It can
be speculated that it reflected a lack of appreciation of the
potential of the mildly mentally retarded student. This lack of
appreciationvcould have been largely due to the lack of aﬁy Special

Education Training.ih Tasmania prior to 1974.

While Dora Turner was Teacher in Charge there were few attempts
at mixing with other schools and the Curriculum wae centre, as pre-
Qiously stated, on Domestic subjects. While it has been argued that
this could have led to domestic drudgery, not everyone viewed the
School and its Curriculum with disfavour. Miss Rowntree and Mr.
.Parker, as well as a number of visitors to the School, all commented
on positive aspects of the School. They saw the Scﬁool as a place
of refuge for Girls, and later Boys, who did not fit into the normal
classroom. - They believed that the Scheql was able to bring about
adjustments in thevstudents and to iﬁprove their self concepts through
achievements in the Domestic areas. ﬁuring the first thirty years
the Schoel Curriculum sought to eeach'independent living skills other
than occupational skills. For example, Miss Gordon was very impressed
by the practical nature of the Curriculum. The girls, she sai&, came
from very poor families. She therefore approved of the practical
activities such as simple cooking, and making soap and polish. These

she felt could be used in their own homes.
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Gradually, during the times Mrs. Ray and-Mrs. Mattay were
Teachers in Charge, Curriculum changes.were made and the School
bécame slightly lessfinsular. However it was.nbt'until the advent
of Mrs. P. Traill that the School and the Commuﬁity became really
familiar with each othér. The School owes much to Mrs. Traill
who, through her determination to weld the School into a self
respecting group of students, overcamelmuch of the prejudice and
misundersfanding towards the mildly mentally retarded that existed

at the time she became interested in the School.

As with any school, it is obvious that the benefits gained
from the training given at the Girlé Welfare and the Dora Turmer
School varied greatly'between pupils. The understanding and co-
operétion 6f the family aiso played an important part. There has
always been debate about Special Schools. Some parents are grate-
ful for the individual heip given to their children whiie otﬁers see
it as a family disgrace. Some Oldvécholars feel they carry the
stigma of Special School with them.all their lives while other say
their education enabled them tp oﬁtain employmentvwith little diffi-

culty.

It can-be_speculéted that Independent Livihg skills ought to
include the care aﬁd management of a home énd family,»and independence
in managing their personal money as wéll as leisure time interests.
While the School can aim to teach in these areas its influence on a
child is'essentially only as lasting as family'feiﬁforcement allows

it to be.
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In the case of this particular schoél,the-children of some
families have benefitted more than others for it takes a team approach,
family and scﬁool together, to have é positive influence. From
personal observation from 1971-1981 it is apparent that Independent
Living skills have been acquired by some Old Scholars but not by all.
Some of the present students who are the children of mothers who
éttended‘the School reflect a sound knowledge of home care. Their
children are a credit to them, "always arriving at school clean, neat
and well fed. But this is not always the case and many children of
0ld Scholars attending the School today feflect a lack of care and
nourishment; They nearly always come from large families where
~ several children attend Special Schools. They frequently come to
school poorly dressed and dirty. Their life Style at hdmé, as
observed on Home Visits, shows a lack of management, but not always
a lack of 1love. In these cases'the School has Been unsuccessful in-

breaking the familial patterm.

Prior to thellate 1960s and early 1970s the lack of change in
Curriculum, the low leyel of expectation on thevpart of the staff
and the nature of the accommodation offere§ to the School by the
Department surely reflected the understanding and attitudes of the
Department and its personnel towards chiléren with intellectual
handicaps. This attitude has gradually changed. The new School
specifically designed, and a more careful selection of staff, began
the present trend which was greatly increased by the provision in
Tasmania 6f}Teacher Training Courses in Special Education. This
training has not only increased teaching skills, but has gone a long

way to develop attitudes and increase expectations among teachers
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and employers. It has lifted Special Education to a respected
level in the world of education. From possibly being seen as a
repository for inefficient teachers, Special Education developed
into a specialist area and this has helped the students in schools

such as the Dora Turmer School.

Looking back over the years between 1924 and 1974, in respect
of the Girls Welfare and the Dora Turner School, a number of salient
points havé emerged having consequential implications for that school.
This study has revealed that it'is essential that adequate and well
designed accommodation be provided. This acéomhodation needs to be
sufficiently flexible to meet the changing needs of edﬁcation in order
to avoid the makeshift and inadequate accommodation made available by

the Education Department prior to 1969.

‘'The Study also shows that programmes and curricula at the
School should be consistently reviewed and if_necessary, revised in
the light of the social and economic climate of the day, and the
effectiveness of sﬁch curricula should be evaluated each year. A
systematic follow up of School leavers should also be an essential

part of the evaluation process.

Teacher attitudes and expectations as well as those of parents
and the community in general, need to be kept at realistic levels.
This can be achieved through Teacher training and through greater

involvement of parents and the community in the School.

Finally, the nature of the Records kept by such a school needs
to be in accordance with some guidelines established by the Education

Department. This latter point has important implications for the
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future as at present there is no consistency apparent in the type
of information recorded and this causes difficulties when an attempt

is made to compare programmes at the School over a number of years.

In the past the children were certainly free of the restric-~
tions and expectations of the normal classroom as H.T. Parker
envisaged, but in future care must be taken to set properly recorded

realistic goals for this School and to monitor such progress.



Name

Miss D.

" Miss A.

Mrs. W.

Miss I.

Mrs. Z.

Mrs. P.

Mrs. G.

Turner
Hughes

Ray

Bickford
Mattay
Traill

Sprod
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APPENDIX A

TEACHERS IN CHARGE 1924 - 1974

Dates Previous School
28.7.24 to 29.7.51 Goulburn Street
30.7.51 to 26.6.53 Elizabeth Sﬁreet
29.6.53 to 20.12.6i Wingfield After

: Care

1.1.62 to 18.12.64 No record
1.1.65 to 5.5.66 Moonah Special
24.5.66 to 1.4.74 Elizabeth High

2.4.74 ' - Bruce Hamilton



‘ Year
1926

1927

1928
1929
1930

1930-35
1935-41

1942
1943
1953
1954
1956
1957

1959

1960

1961

APPENDIX

B

SCHOOL STAFF

' Teacher in Charge

Dora

Dora

Dora
Dora
Dora

Dora
Dora
Dora
Dora
Miss
Mrs.
Mrs.

Mrs.

Mrs.

Mrs.

Miss

Turner - Miss
: Miss
Turner Miss
Turner Miss
Miss

Turner Miss
Miss

Turner Miss
Miss

Turner Miss
Turner Miss
Turner Miss
Mrs.

Turner Mrs.
Hughes Mrs.
Ray Miss
Ray Miss
Ray Mrs.
Miss

Mrs.

Ray Miss
Miss

Ray Mrs.
Miss

Ray Miss
Miss

Mrs.

Bickford Mrs.
Miss

Mrs.

* Teacher/s

Neilson
White

White

Fielding
Gill

Harris
Johnstone

Winch
Minns

Minns
Clerk

Stubbs
McMaster

Ray
Ray

Smith
Bickford

Greenlaw
Bickford
McMillan

Rogerson
Bickford

Witzerman
Bickford

Bickford
Patterson
Edwards

Ray
Patterson
Edwards

"School Record Ref.
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Feb-March
March-Dec

Feb-Dec

Feb-April
April-Sept

Feb-Aug
Sept-Dec

Feb-May
May

~June 1935

Page

3
12

12

13
14

16
17

22
37

37

June-Dec 1941 54

March-April

April-Dec

55
55

77
77

79
85
93
94

95
99

102

108



Year Teacher in Charge
1963 Miss Bickford
1965 Mrs. Mattay
1966 Mrs.'Traill
1968 Mrs. Traill
1971 Mrs. Traill
1972 . Mrs. Traill
1973 Mrs. Traill

Mrs.
Mrs.
Mrs.

Teacher/s

Matthews
Carter
Edwards

102

School Record Ref.
Page ’

No record of other teachers

No record of other teachers

Mrs.
Mr.

Sprod
Carter

Miss Grey

Mrs.

Mrs.
Mr.

Mrs.
Mrs.
Mrs.

Mr.

Mrs.
Mrs.
Mrs.
Mrs.

Mr.

Mrs.
Mrs.
Mrs.
Mrs.

McIntyre

Sprod
Coombe
Cousens
Webberly
Stockman

Coombe
Cousens
Stockman
Barker
Griffiths

Coombe
Cousens
Stockman
Novy
Griffiths
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APPENDIX C

TIME LINE OF CURRICULUM CHANGES

Year Teacher in Charge Subject/Area of Interest
1924 Dora Turner Domestic Science and basic
Reading/Number
Gardening
1937 Dora Turner Nature Study

Library Room

1952-3 Miss Hughes Excursions increased

1953 - Mrs. Ray Projector, Piano purchased

1954 Mrs. Ray Religious Instruction
Drawing teacher

1956 Mrs.'Ray Physical Training
Expansion of Library

1957 Mrs. Ray Personal Grooming

1960 Mrs. Ray Bfownie‘Pack commenced

1965 Mrs. Mattay épeech Therapist

: Cuisinaire/Maths

Field Work Scheme

1970 | Mrs. Traill : Increased Excursions
Pottery, Music, Art/Craft

1937 Mrs. Traill Manual Arts
Purchase of Mini Bus
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APPENDIX D

EXTRACTS FROM SCHOOL RECORDS AND INSPECTORS REPORT BOOK

1. Sample from School Record Book 2875.1924

2. Sample from School Record Book 28.1.1930

3. .Sample from Inspectors Report Bopk -

4. Sample from School Record Book 16.12;

5. Sample from Inspectors Report Book 13;8.1936

6. Sample from Quarterly Examination Book August 1949
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APPENDIX E
SAMPLES OF TESTS
The following is an article published by H.T. Parker in which

he reported the norming of the Binet Tests on children from Strahan

and Penguin.

Also included in this Appendix are samples of Tests that have

been used by Guidance Officers in Tasmanian schools.
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THE TESTING AND GRADING OF MENTAL
CAPACITY. '

By H. T. Parker, B.A., Head Teacher Penguin School.
. (Continued from page 71, April ““ Record,” 1920.)

The Binet-Simon Tests.
The Binet-Simon tests are the outcome of an educational

‘measure of Paris that required that all mentally-defective

children should be placed in specially selected schools or
classes. The work of arranging a standard by which these
children might be discovered was undertaken by Binet and
Simon, who published their scale in 1905. ~Subsequent
revisions were published in 1908 and 1911. The basis
of the scale is the achievement by normal children of the

- various ages from three years upwards. A seledtion of tests

was made in the final revision, five for each age from three

to 10 years, excepting age four, which has only four tests, -

and five each for the ages 12 and 15. .
The following is & summary of the tests themselves: —
Age 3— .
(a) Enumcrate two objects in a picture,
(b) Give surname.
¢) Point to nose, cyes, and mouth.
d) Repeat wwo digits.
¢) Répeat a sentence of six syllables.
Age 4—
ag Compare two lines.
b) Give sex.
¢) Name penknife, key, and penny.
(d) Reopeat three digits.
Age 5— .
" (a) Compare two weights.
Eb) Copy a square. )
¢) Combine two congruent right-angled triangles
to form a rectangle.
éd) Count four pennies.
e) Repeat a sentence of ten syllables.
Age 6—
éa; Define objects by usage.
b) Copy a diamond figure. .
(c) Choose prettier of two faces.
éd) Count thirteen pennies,
e) State whether morning or afternoon.
Age 7— .
a) Describe a picture.
b) Carry out three commissions,
‘? Show right hand and left ear. -
) Count in halfpennies three pennies and three
halfgennies. : o :
. (e) Name four colours.
Age 8—
a) Compare two objects from memory.
b) Detect missing features from sketch.
¢) Count backward from 20 to 1.
d) Repeat five digits.
¢) Give date in full.

Age 9—

Ea Define by description or superior terms.

b) Give change for fivepence out of two shillings.
(¢) Answer easy problems of conduct.

gd) Name all coins in ordinary use,

¢) Say all months in order.

Age 10— . .
a) Arrange, in order, five weights.
bg Criticise absurd statements.
~ (¢) Answer difficult problems of conduct.
_ (d) Place three given words in two sentences.
(¢) Draw, from memory, two figures.

Age 12— .
(n) Define abitract terms. )
(b) Say sixty words or more in three minutes.
(¢) Resist suggestion in the comparison of the
length of pairs of lines.
d) Place three given words in one sentence,
ée) Arrange words in order in one sentence.

. .

‘fairly generally agreed that they are

[Juns 15, 19_20: .

-

Age 16— : s
(a) Interpret the meaning of a picture. ™ o 3
(b) Draw correct conclusions from several facts.™:
(¢) Give three rhymes. - N ‘
(d) Repeat seven digits. il
(¢) Repeat a sentence of 26 syllables.

It would take too much space in this short article to give
the details of these tests. These may be found in most
modern toxt-books on experimental psychology. The most
important, those from three to nine, may be found in the
introductory books by Valentine and by Myers. The order
I have given is not exactly the same as Binet's, but follows
an American arrangement. No change, however, -has been
made in the age to which each test is allotted. ¢ '™

Without going into detail with regard to the operation
of the Binet Scale, I shall in this article present some of the
results of my work at Strahan and at Penguin. I ought
to explain, however, that, for reasons that might prove
tedious in the telling, I have found it necessary to depart
somewhat from the method ususlly employed in computing
the mental age, the results of my investigations having
proved them to be unsatisfactory.

Although there are in common operation several useful
revisions of the original tests, I have adhered to the arrange-
ment as finally presented by the originators. This arrange-
ment has by no means been superseded by any later modifi-
cations, nor has therq been made known any English or

Australian revision.

There is an undoubted advantage in preserving the tests
ns compiled by Binet and Simon. These are likely to form
the only standard that will have international acceptance,
at least for many years. It is therefore only through them
that comparisons may be made between various countries.
'The local variations can, to a certain extent, be formulated
in correction tables. .

Translation presents a difficulty—one greater than
appears on the surface. A standard translation for all
English-speaking children is impossible, owing to slight
variations in the language, which are not apparent,
especially to educated people, but which exist, even within
such narrow boundaries as the different Australian States,
and which, if ignored, would go far towards defeating the
very purpose of uniformity that the standardisation might
he devised to fulfil, - Of course, this does not mean that
standardisation is impossible; on the contrary, it is impera-
tive, but adaptations should be made and themselves stand-
ardised for the localities whero differences are to be found.

As far as these tests have been ap?lied in England, it is

3 ‘oo easy at the lower
end and too difficult at the higher end of the scale.” It
should prove interesting to compare this verdict with what
T present below. My first work was done at Strahan. Here
I made a complete survey of all the children of the school.
This comprised the whole population, at the ages from seven

~to 12, of the town.

At the age of five years the average level was nine-tenths
of a year ahove the Binet standard; that is to say. the
average child of five was abreast of the normal child of
Binet's experience of nearly six. At six years the difference
stood at a little over one year; but above that level there
was n gradual slowing down, until at nine years, or a little
beyond, the two were equal. From that age the Strahan
child fell further and further behind, until the age of 104
was reached, at which stage his level was somewhere about
half a year below the standard. A gradual recovery was
made above that age, and the tendency seemed to be towards

regaining the level at an age of 14 or 15.

In the following table T present the actual figures for any
who may he interested in following out the comparison more
closely. = Side-by-side with them I show the details of some
results gained by Mr. S. D. Portcus with 1000 children, ‘‘ in
the main, city children, nttending public schools in Mel-
bourne, Victorin.”” Mr. Porteus used the ‘‘Stanford
Rovision '’ of the tests. Its cffect is, principally .to give
greater accuracy in result while not altering greatly the
general standard:— . T e

) el




Comparison of Results of Binet Tests.

Melbourne, Victoria. Strahan, Tasmania.

Life Binet Life Binet -
. Age. Age. Index. Age. Age. Index.
- 66 . 624 074 545 635 090
.85 - 78 - 08 T 653 757 104
74 77 03 748 794 046
.84 85 (VI 841 888 047
v 94 - 91 -03 938 927 011,
104 100 -04 10'5 1006 -044
115 105 -10 1136 1104 . -032
2126 - 113 -12 12:45 12116 .° -029
. 184 128 -06 13'46 11'89 -156

. The position will be much more clearly seen from the graph
shown below. : It will be observed that my results are

,VD
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of the brightest pupils leaving, their primary school course
having been completed. . The average number tested at the
various ages from seven to 12 was 24; whereas at the age of
13 the number was 18 only. These 18 actually showed an
average mental age considerably below the 12-year-old
group. . .
Ezplanation of Graph.—The Binet Norm represents the
level which the average child is expected, according to the
Binet Scale, to reach at each age. ’gh'e points on the respec-

-tive curves indicate the actual achievement at the successive

ages. The degree above or below the Binet Norm is shown in
tenths of a year, Thus, the five-year-old children at Strahan-
(average age, 545 years) reach a level nine-tenths of a year
above the Binet Norm, a level represented on. the graph

as +09. . -
Is the difficulty of the deviation from.the norm of the .
scale insuperable? By no means. ‘It is 8 compagat{vely

B

C e 10

408

MELBOURNE : STANFORD REVISION - .
STRAHAN : ORIGINAL BINET TESTS ‘.

BINET NORM,

fie wnz: . Chronologrcal Age (in Years) :

throughout somewhat higher than those of Mr. Porteus, but
the comparison must not be carried too far, as the two
investigations were not carried on under identical condi-
tions. ‘As I have mentioned above, the scale used by Mr.
Parteus was a revision, while I adhered to the original. The
significant feature is that both series bear out the conclu-
" sions reached by English experimenters mentioned above,
_namely, that Binet’s standard is too low for the younger
* and too high for the older groups. The falling away of the
Strahan curvo above the age of 12 must not he read as indi-
-eating a real lowering of level, but is due to the fact that
at that age the school population represents a residue, some

simple matter to formulate these variations by constructing
a correction table, by means of which the Binet age, once.
obtained, can be readily converted into the true mental age.
This I havo done, and thus have obtained a provisional norm
by which it is easily possible to reduce the Binet age to the
truo mental age as far -as the Strahan average may be said
to constitute a normal for all schools. Where the variation
seecmed 80 uneven as vo suggest accidental differences, I have
modified the table slightly, " Whether I have been justified
in doing so only subsequent experiment will show. The new
standard is admittedly only provisional, and is liable itself
to be further modified by future results. -: .= : ! ok

. B
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Some idea of these probable modifications may be gained
by a consideration o? the following graph, in which is
embodied the results of my work at Penguin. The com-
parison between this school and Strahan should be of inter-
est, especially in view of the oft-repeated statement that
the chi?dren of the West Coast of Tasmania are superior to
those of any other part of the island. I should point out in
this connection that Strahan is not to be included among
the mining towns of the Coast. Its industries are quite
separate from them, and its population comparatively
stable, and it is only by accident that it is surrounded by
towns such as Queenstown and Zeehan, the majority of
whose population are directly or indirectly engaged in
mining pursuits. )

* Ezplanation of Graph.—The (,'orrecl-égi Norm represents
the level of the correction table mentioned above. The

[Juns 15, 1920. &
the known facts of mental developmen* will help us. W. C.%
Bagley says (‘' The Educative Process,”” p. 186): i
. “*Neither mental nor physical development follows
the law of uniformly accelerated motion. On the con-
trary, both are rhythmical, periods of growth being fol--
lowed by longer or shorter periods of comparative -
quicscence, and these in turn by shorter or longer
poriods of growth. . The school life of the child
presents three distinct phases: (1) The transition stage, -
from the age of six to the n%o of eight; (2) the forma-
tive stage, from eight to 12; and (8) the adolescent -
stage,.from 12 to 18."” i
He goes on to explain that the mental characteristic of
the transition stage is the transition from passive to active .
attention, The succeeding formative stage is a period of ¥
consolidation, of ‘knitting together of different sense areas,
. : . RS

Strahan curve represents the same results as the Strahan
curve a8 on the previous graph, but in this case it is shown
in relation to the revised norm instead of the original. The
figures are to be read in the same manner as those of the
previous graph.

There are several significant features about thig graph.
The first is the close parallel between the two schools at the
ages from five to seven. Though the Penguin curve is
slightly below the other, the difference is remarkably small,
and each shows a superiority to the norm at the six-year
level, This suggoests a defect in the norm itself, and if it is
corroborated by further results, should be followed by the
uecessary adjustment. -

But far more remarkable than this is the wide variation
at the next two succeeding stages. Why should there be a
difference of about two-thirds of a year at eight, and why
should this difference almost disappear at nine? The close
resemblance at the lower levels suggests there being no acci-
dental interference that could be so marked, so we are
driven to seek an explanation. Perhaps:a consideration of

GRAPH SHOWING . o v TEE
COMPARISON OF RESULTS AT STRANAN AND PENGUIN -
+06
+0'4
+0-2
LN
NORMAL /A CORRECTED
ul"‘ e
. “pEnc! :
-0-2 P
-049
~0:'6 .
::i -
-0 5 -
B
b .
£ - 1.0
[ J
b0
<
. o-1.2 ;
g :
N
T .1.4 : _
. 6 7 .8 9 10 ] K . T
o Chronologicar  Age (in vears ) ! 12 3 2

the ripening of the sssociation centres, and the formation

.of functional connections between neurones.”

I believe that herein lies the explanation of the difference -
we have noticed in the two curves of development. It is not
that one shows a corresponding mental superiority over the -
other, but that in the case of the Penguin child the change -

from the transition to the formative stage takes place at an §

earlier age. If this is correct, there should be a recovery— I
and the graph shows this—on the part of the latter group, -
ag the Strahan group approaches the same break. Of course,
it is only in comparisons that this feature will become

’ prominenti as the.scale is based on normal achievement, and

so will follow the periods and rates of growth of actual
children rather than exhibiting a steady and uniform
advance. .

If this explanation is correct, there ought to be some
indication of it in the tables of physical growth. To dis-.
cover whether this is so, I have made measurements of the
heights of the children, choosing this feature merely on -
account of its simplicity, Unfortunately, I have no figures
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for comparison, English tables being of little value for this -
- purpose. The results I give below:—

Table Showing Annual Increments in Height (Penguin).

Average Annual Incre-

Age— Poriod. ment in Inches.
5% to 64 years 14
64 to 74 years C e - 146
© 7% to 8} years 23
8} to 94 years 229
9% to 104 'years 237

" Now, a glance at this table will show that there is a very
marked break as the child approaches the eighth year. The
rate of growth in stature increases a full 50 per cent.
Clearly, 1f this has any significance at all, it indicates a

~ nodal point where one stage is succeeded by another. Its

characteristics here are, then, much accelerated physical
growth, compensated for by oorrespondingly diminished
mental growth, More than this, the facts will not allow
generalisations, but the results appear clearly to indicate
(a) that there is a stage of retarded rate of mental develop-
ment between the years of carlier and later childhood; and
(h) that this period does not occur at any narrowly defined

age.

If the curves are compared as a whole, it will he seen that -

there is a decided inferiority of the Penguin to the Strahan
group. Not only so, hut, disregarding the abovementioned
irregularity at the cight-nine-year stage, this inferiority
shows fairly even widening as the curves progress. Above

" .10 years there is a sudden falling off of the Penguin curve,

so that the average Penguin 12-year-old is no less than a

- year and a quarter behind the corresponding Strahan aver-

age. There is no doubt from this result that the latter
school represents a superior type to the former. But why
the collapse of the Penguin curve above 10 years? Psycholo-
gists tell us that, in the case of individuals who are not
feeble-minded, the mind progresses up to. and matures at,
any level above that represented by about 11 years on the
Binet Scale. This falling nway of the Pengnin average is a
direct indication of mental adulthood on the part of this
group. Agnin, let ms point out that this drop, as shown on
the graph, does not indicate absolute lowering of attainment

- level, but simply variation, from the norm; the norm itsclf

indicates average ability, and not the line of uniform
advance. Where the average individual reaches adulthood,
he conforms to the standard; -if his development proceeds
heyond such normal level, he will show a corresponding
deviation from the standard laid down. | B
It will naturally be asked why, seeing that the Strahan
norm is admitted as provisional, it should be assumed that
it represents a true average rather than the Penguin group?
The answer is simple, The corrected norm in the upper ages
gradually comes to coincide with the Binet stondard. This
is the equivalent of saying that the adult stage of the
Strahan individual is on the same level as the adult stage

of the French, which was the subject of Binet's investiga-.

tion, To allow that the inferior adult level indicated by the
other curve was a fair Tasmanian average would be equiva-
lent to admitting that Tasmanian mentality was inferior to
French, a conclusion that would be not only opposed to gen-
eral belief, hut quite contrary to the evidence of history,
especially the history of the last five years.

The full significance of the graphs is not realised until
the irregularities at the two levels—eight-nine and 11-12—
are considered together. The presumption that these are
casually related is verir strong. It is further strengthened
hy the well-known biological truth that mental superiority
is associated with prolonged infancy. Though generally
applied in the oomparison between different genera or
species, there is no reason for supposing that it does not
hold equally for different individuals of the same species,
especially as individual variation is conmonly held to have
heen an essential factor in the birth of species.

We ‘have, then, the curious result that while one group
shows more rapid progress in intelligence, the other gives
evidence of carlier attainment of maturity. The necessity

is upon us, therefore, of distinguishing two distinct menn-

ings of the term ‘ mental development.” One refers to the

growth of intellectual power, the other to the ripening of

T oment.

" of development. The important point to consider is w
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thoso mental qualities that are more or less direotly sssoci-
ated with physiological development.

I havo not in this articlo considered the cffect of environ-
meng ag o retarding or accelerating influence upon develop-
That it may exert an influence in either direction
there can be no doubt, though normally it is a small one.
The sehool life ia undoubtedly a factor 1n determininf rate

hether
the teacher is justified in taking advantage of this fact to
accelerate the progress of the pupil. TFuller consideration of
this question must be left to'a later article; it will be enough
at this stage to remark that the teacher’s duty is to adhere
as closely as possible to the rate of the natural unfoldin
of the mind. Where he sees defective environment he shoul
make it his business to supply what is lacking in this regard.
But he should wait his time for the appearance of the appro-
priate signs that indicate that the child’s mind is ripe for
advaace to later stages of development. He would he a
foolish gardener who hoped to produce better blooms by

“tearing open the rosebuds. He may get blooms; he may get

them carlier than otherwise; but they will not compare with
those of the wiser man who chooses rather to co-operate with
Nature than attempt to forestall her.

There is no profit in hurrying the child at express speed
through his school life. He may be able to do the tasks set
him, and even excel in them. But what is of significance is
not his rato of school progress, but his rate of mental
development, and the former is no guarantee of the latter.
A teacher may congratulate himself on a 90 per cent. pro-
motion record and a low class average, but unless this

" represents mental advancement it is worse than useless. It

is most foolish to suppose that because the teacher is push-
ing his pupils on he is acting in their best interests. *‘‘He
tires betimes that spurs too fast betimes.”

" Teachers are repeatedly guilty of this foolishness. And

it must be confessed that they often glory in it. Does there

" not arise in your mind many an instance of this treatment?

What has bhecome of the brilliant children that raced
through the school? " They left the primary school and went
out to employment, or continued their ‘‘studies’ in a
secondary school. And in nine cases out of ten they failed
to fulfil the promise of their earlier years. And why?
Because they were robbed of their childhood by a mis-
takenly zealous teacher, who, if he thought at all about the
matter, thought he knew better than Nature, and by his
impatient methods marred the work that Nature had in
hand. The great bulk of the intellectual power of the future
generation 1s running to waste, and the only remedy many
of us seem to have 18 to give a turn or two to open the
sluices wider. : .

et
SCHOOL ATTENDANCE. o

The percentage of 85 might be regarded as very satisfac-
tory, and it is pleasing ‘to record that 148 schools attained

_that percentage, and a meed of praise is merited by the

tenchers who were so successful in this direction. The four
high schools and Qucenstown and Geeveston schools deserve
specinl recognition for their veri,l' fine record. In each case
(Burnie Intermediate High School excepted) the average
attendance exceeds 100, and the percentage ranges from 91.
to 95. Considering all the circumstances, the undermen-
tioned schools also deserve -commendation for their good
record : —

Iorinna, Kamona, Buckland, Flowery Gully, Retreat,
Upper Natone, Alberton, Montagu, Balfour, Lune
River, Llandaff, Lottah, South Mt. Cameron, Williams-
ford, St. Michaels, Adventure Bay, Deddington, Piper’s
River, Lower Beulah, Wyena, Cherry Tree Opening,
Tullah, Little Swan Point, Tanina, Western Creek, Low
Head, Braeside, Cranbrook, Tatana, Summerleas, Yam-
bacoona, South Road, Swan Bay, Lanaba, Young’s Hill
Road, Tewkesbury, Geeveston, Storey’s Creek, Judd’s
Creck, Moina, Pateena, White Hills, Henrietta, Oak-
wood, Clarence Point, Broadmarsh, Rokeby, Nahageena,
Iast Marrawah, Seamander, Royal George Mine, Pillin-
ger, Krriba, Flowerpot, South Queenstown, Ross, Dun-
alley, Calder, Preolenna, Rosebery, Bellerive, Gray,
Northdowm I‘erth, West Pine Road, North Scottsdale,

‘

o
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No. of
correct
answers

EDUCATION DEPARTMENT OF TASMANIA

1946

Test of General Ability o

Name:
SCROOL: .
Grade or Growup. . .. .

Age on Date of Fxamination:. . . ... years} ....................................... months
Boy or Girl:.......,,..' ........................................

Date: August 6, 1946
Time: 1 hour

READ THIS CAREFULLY

On the other pages of this paper there are some questions. _
Before Ayou turn over and begin the paper, try these for pra¢tice:

1, Put a line under the word which is the opposite of up
rise high low -~ .down.
(The answer is down. Did you put a line under it?)

2. Write down the sentence these words would make if they were put in the right order:
give a please me pen

(The sentence is ‘Please give me a pen’ Did you write it down?)
3. How much bigger is 5 than 27 ... . ... Answer.

(Did you write down the answer 37)

NOW WAIT FOR YOUR TEACHER TO TELL YOU TO TURN OVER
THE PAGE AND START WORK.

40691



10.

11.
12.
13.
14,
15.

16.

17.

. Write down the sentence these words would make if they were put in the right order:

swim' for went a brother my

. Put a line under the right wbrd to finish this sentence:

A wombat is a kind of—tool, animal, play, house, fruit.

. Put a line under the word that does not belong to this set:

Sunday, Tuesday, Thursday, January, Monday -

. Put a line under the word which means the opposite of blunt:

round, pin, sharp, fork, cut

. Write down the sentence these words would make if they were put in the right order:

home he me go to told

. Put a line under the right word to finish this sentence:

A primrose is a kind of—flower, dress, animal, food, tree.

. Put a line under the word which does not helong to this set:

meat, potatoes, plates, milk, bread.

. ‘Put a line under the word that means the opposite of inside:

outside, out, window, space, clear.

. Put a line under the right word to complete this sentence:

The treasure was hidden in a (frightened, safe, round, thoughtless) place.

Write down the sentence these words would make if they were put in the right order:
desk pen my is my on

Put a line under the rlght word to finish this sentence:
A starling is a kind of——plant, coin, bird, window, fish.

Put a line under the word which does not belong to this set:

brown, yellow, grey, green, pale.

Put a line under the word that means the opposite of old:
bright, fresh, painted, baby, new.

Put a line under the right word to complete this sentence: .
The pilot lost (steering, control, speed, height) of his ’plane.

Put a line under the right word to finish this sentence:
A river always has—water, ships, fish, wharves, tides.

Here is a foolish statement:—He saw the invisible man pass his window.
Why is it foolish? It is foolish because:
(a) An invisible man could not be seen.
(b) It may have been night-time. ,
(¢) The invisible man would have come through the window.
(d) He should have pulled down the blind.
Put a cross against the sentence that tells you why.

Look at these numbers—
2 4 6 8 10 12 —_—

* Write down the one that should come next. ...



18.

19.

20.
21.

22.

23.
24.
25.
26.
27.

28.

29.

30.

31.

32

How many school days are left in the week when Monday and Tuesday have gone?

Answer.. ...

Write down the sentence these words would make if they were put in the right >order:
the her lost had girl ribbon green.

Put a line under the 'right word to complete this sentence:
Mother (instils, trains, likes, insists) that we wash our hands before eating.

Put a line under the right word to finish this sentence:
A forest always has—anim:iz, flowers, trees, birds, wind.

Here is a foolish statement:—The clock was so fast that it was quite breathless.
Why is it foolish? It is foolish because:

(a) It needed regulating.

(b) Clocks stop before they lose their breath.

(¢) Clocks do not breathe.

(d) It is unwise to hurry too much.
Put a cross against the sentence that tells you why.

Put a line under the right word to finish this sentence:
Borneo is the name of—a dog, an island, a book, a soldier, a town

Put a line under the word which does not belong to this set:
Spain, Mexico, Pacific, New Zealand, China.

Put a line under the word that means the opposite of light:
black, sunshine, dark, blind, night- tlme

Put a line under the right word to complete th1s sentence:
He was eating a (layer, toast, slice, bunch) of bread.

Put a line under the right word to finish this sentence:
A knife always has—bone, a point, a whetstone, a blade, steel.

Here is a foolish statement:—There was milk in some of the empty cans.
Why is it foolish? It is foolish because:

(a¢) Empty cans would contain no milk.

(b) Milk is always put in bottles.

(¢) Powdered milk is bought in tins.

(d) We should drink fresh milk every day.
Put a cross against the sentence that tells you why.

1

Look at these numbers—
8 7 6 5 4 3 —
Write down the number which should come next..... ST

A halfpenny weighs half as much as a penny. How many halfpennies would weigh as much
as four pennies?
Answer..... ...

Write down the sentence these words would make if they were put in the right order:
like with to our play I kittens.

Put a line under the right word to finish this sentence:
A griller is used for—sifting, cooking, cleaning, gardening, mending.

3



33.

34.

35.
36.
317.
- 38.

39.

40.

41.

42,
43.

44.

45.

46.

47.

Put a line under the word which does not belong to this set:
footstep, finger, knee, neck, waist.

Here is a foolish statement:—The wind blew the leaves off the bare trees.
Why is it foolish? It is foolish because:
(a) Trees are never bare.
- (b) The wind is never strong enough to blow leaves off trees.
(¢) It is not often windy in summer.
(d) There are no leaves on bare trees.
Put a cross against the sentence that tells you why.

Put a line under the word that means the opposite of enemy
peace, neighbour, prisoner, friend, brother.

Put a line under the word to complete this sentence:
This order will (interfere, spoil, oppose, upset) with my plans.

Put a line under the right word to finish this sentence:
A book always has—pages, an introduction, a hard cover, pictures, a story.

Look at these numbers—
40 35 30 25 20 15 —
Write down the number which should come next

If it took half an hour to cut a hedge, what time would it take to cut a hedge twice as long?

Answer...................... _
Here is a foolish statement:—The driver of the car was kllled instantly. Later, when he
recovered, he managed to drive home.
Why is it foolish? It is foolish because: .~
(a) The driver would not have been killed instantly.
(b) It would have been difficult to turn the car right side up again.
(¢) A man who had been killed could not possibly recover.
(d) The steering gear may have been broken.
Put a cross against the sentence that tells you why.

Write down the sentence these words would make if they were put in the right order:
an and it me to she apple gave picked. '

Put a line under the rlght word to finish this sentence:
Captain Cook was—American, Australian, Dutch, English, Scotch.

Put a line under the right word to finish this sentence:
A shoe always has—laces, a buckle, lining, a sole, protectors.

Look at these numbers—
A 6 15 6 15 6 15 —
Write down the one that should come next....................

Put a line under the word which does not belong to this set:
Janet, Harold, Mary, Ruth, Eileen.

Bananas are sold for 1s. a pound. If six go to a pound, what does one banana cost?
Answer.........................

Put a line under the word that means the opposite of far:
big, near, distant, next, go.



48.

49.

50.

51.

o
o

53.

54.

55.

56,

57.

58.

59.

60.

61.

Put a line under the right word to complete this sentence:
_ I (instructed, said, waited, inquired) the man to deliver the wood.

Put a line unde.r the right word to finish this sentence:
Hamburg is a town in—Germany, Russia, France, Denmark, Austria.

Put a line under the right word to finish this sentence:
A war always has-—uniforms, ships, aeroplanes, tanks, fighting.

Here is a foolish statement:—The room was so dark that I could hardly hear what he said.
Why is it foolish? It is foolish because:

(a) There must have been some windows.

(b) I may have been deaf.

(¢) Darkness does not affect hearing.

(d) I should have listened more carefully.
Put a cross against the sentence that tells you why.

. A chain of ten links had two links cut off each é_nd. How many links were left on the chain®

Answer........... IUTTRR

Look at these numbers—
5 9 13 17 21 25 . —

Write down the one that should come next

Write down the sentence these words would make if they were put in the right or der:
fountain of the nib is my broken pen.

Put a line under the right word to finish this sentence
Damp1e1 was a—painter, inventor, sailor, poet, soldier.
Here is a foolish statement:—Last week a man in Hobart had his 103rd birthday. His
twin sister had her 90th birthday on the same day.
Why is it foolish? It is foolish because:
(a) A man who is 103 would not be likely to have a twin sister.
(b) Men do not live to the age of 103.
(¢) Twins must always be the same age.
(d) Old people don’t have birthdays. -
Put a cross against the sentence that tells you why.

Put a line under the word that does not belong to this set:
eight, dozen, several, score, twenty-four.

I had to meet George at noon. I was celaved ten minutes, while George was five minutes
before time. How long did he have to wait for me?

Answer

Put a line under the word that means the opposite of advance:
retreat, flight, follow, enemy, capture.

Put a line under the right word to complete this sentence:
' They decided to sail when they had a favourable (calm, wind, water, weather).

Put a line under the right word to finish this sentence:

A horse always has—a saddle, a mane, a bridle, a nose-bag, a rider.
: s i .

b



62.

63.

64.

65.

66.

617.

68.

69.

70.

71.

72.

73.

74.

75.

Here is a foolish statement:—If you 'spoil the work you had better not attempt it.
Why is it foolish? It is foolish because:

(a) One should not waste good materials.

(b) Work cannot be 'spoiled if it is not attempted.

(c) We can improve only by trying.

(d) It is no disgrace to make mistakes.
Put a cross against the sentence that tells you why.

Look at these numbers—
4 3 5 4 6 5 —

Write down the one that should come next........................
How many four-inch blocks will it take to build a tower two feet high?

ANSwWer.............cccceeeeiiiiiiin.,

Write down the sentence these words would make if they were put in the right order:
boy a run can faster usually horse a than.

Put a line under the right word to finish this sentence:
Russet is a kind of—dress, food, sheep, drink, colour.
Put a line under the right word to finish this sentence: :
A newspaper always has—advertisements, news, pictures, letters, paper-boy.
Put a line under the word which does not belong to this set:
sit, walk, run, crawl, hop.
Put a line under the word that means the opposite of health:
accident, disease, germ, unhappy, dirt.
Put a line under the right word to finish this sentence:
He (crept, knocked, fumbled, stumbled) in the darkness for the door-knob.
Here is a foolish statement:—My birthday came to an end at noon on Sunday.
Why is it foolish? It is foolish because:
(a) Birthdays are not always on Sunday.
(b) He will have another birthday next year.
(¢) A birthday lasts all day.
(d) Birthdays do not come to an end.
Put a cross against the sentence that tells you why.

Look at these numbers—
3 3 b b 7 7 —

Write down the one that should come mext...........................

Put a line under the right word to finish this sentence:
A ship always has—a keel, masts, a funnel, engines, sails.

Three cats each had three kittens. How many were there altogether—cats and kittens?

S e el ANSWer...............

Write down the sentence these words would make if they were put in the right order:
her to 1 if see my could she came book lend. '

................................................................................................................................................



76.

7.

78.

79.
80.

81.

82.
- 83.
84.

85.

86.

87.

88.

89.

Put a line under the right word to finish this sentence:
A peasant is a kind of—bird, fruit, shell, person, nut.
Here is a foolish statement:—An advertisement said “ Experienced worker wanted for
autumn spring-cleaning.”
Why is it foolish? It is foolish because:
(a) You never advertise for anybody to do sprmg—cleamng
(b) You always have to do your own spring-cleaning.
(¢) Spring-cleaning is always done in the sprmg
(d) It is not spring yet.
Put a cross against that sentence that tells you why.

Look at these numbers—
9 3 7 3 5 3 —

Write down the one that should come next....................... .
Put a line under the right word to finish this sentence:
A cat always has—milk, kittens, green eyes, jealousy, fur.
Put a line under the word which does not belong to this set:
circle, triangle, oblong, square, parallel.

My exercise book contains 36 pages, and 1 have used up three-quarters of it. How many
pages are still to be used?

_ Answer..................
Put a line under the word that means the opposite of frequently:
seldom, after, usually, rare, occasional.
Put a line under the right word to complete this sentence:
The stake (supplied, suggested, supported, surrounded) the fruit branches
Put a line under the right word to finish this sentence:
A potter works with—wood, iron, silver, tin, clay.

Look at » these numbers—
19 16 14 11 9 6 —

Write down the one that should come mext.....................
If half-way to school is a mile and a half, how far is it to school and back?

Write down the sentence these words would make if they were put in the right order:
true what say is is to it not wrong.

Put a line under the right word to finish this sentence:
A fire always has—coal, wood, smoke, heat, flame.

Here is a foolish statement:—The man had two brothers and so had his sister.
Why is it foolish? It is foolish because:

(a) His sister was not his brother.

(b) There must have been three sisters.

(¢) He had no sister.

(d) His sister must have had three brothers.
Put a cross against the sentence that tells you why.

7 o



90
9L
92.

93.

94.
95.

96.
97.
98.
99.

1100.

Put a line under the word that docs not belong to this set:
volcano, island, river, rainfall, plain.

Put a line under the word that means the opposite of busy:
lazy, playving, asleep, idle, holiday.

Put a line under the right word to complete this sentence:
Mother (let, asked, told, allowed) Nell stay up a little longer.

The bus fare is sixpence for the first mile and threepence for each additional mile. What
is the fare for seven miles?

Answer....................
Look at these numbers—
3 1 4 2 5 3 —_

Write down the one that should come next......................

Write down the sentence these words would make if they were put in the right order:
heavy too he the move stone him for soon that was to found.

Put a line under the word that does not belong to this set:
hail, frost, rain, snow, sleet.

Put a line under the word that means the opposite of pacify:
angry, incite, disturb, excited, calm.

Betty is half as tall again as Judith, who ls Just 3ft. tall How tall is Betty?

Answer...............o.o.........

Puf a line under the right word to complete this sentence:
' The road was too (straight, wide, shallow, narrow) for the cars to pass.

Look at these numbers—

bt o3 1 2 4 —

Write down the one that shodld come next.. ... .......
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EDUCATION DEPARTMENT OF TASMANIA

Test of General Ability for
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{Quq
NAME: . e
School ................................................................................................................................................
Grade or Group: . ... ... e e
Age on Date of FExamination: ... ... ... ... LYEWATS oo months
Boyor Girl:............................. ' bate: ..........................................

Time: 1 hoitr

READ THIS CAREFULLY

On the other pages of this paper there are some questions.
Before you turn o’ver and begin the paper, try these for practice:

1. Write down the sentence these words would make if they were put in the right order:
give a please me pen

...........................................................................................................................................

(The sentence is ‘ Please give me a pen.” Did you write it down?)

2. These words are part of a set of three. Write in the missing one.

red, white and.............................
(The answer is blue. Did you write blue on the dotted line?)

3. Put a line under the right word to go intb the empty spaée:
foot
glove hand

sock, hood, hat, leg, toe.

(The answer is sock. Did you put a line under it?)

NOW WAIT FOR YOUR TEACHER TO TELL YOU TO TURN OVER
THE PAGE AND START WORK.

47826



Answer these Questions First

Can you read? ... .. UV U SO ORI VPR

How many years old are you . ... e

Are you a boy Or @ Zirll e

Are you ten years old?.......... TP RO RRRPPPUPRO SO PO U PRSP

Are you using pen or pencil? ...

o

o

10.

11.

12.

. Write down the sentence these words would make if they were put in the correct order:

school to goes she our

Put a line under the right word to answer this questlon
Which of these is used for digging?
fork, broom, rake, axe, hoe.

. Put a line under the word which does not belong to this set:

Jack, Tom, Bill, Mary, Dick.

Here is a foolish statement:—Dave pumped two gallons of water from the empty well.
Why is it foolish? It is foolish because:

(a) You can pump only one gallon at a time.

(b) An empty well would have no water in it.

. (¢) Wells always have windmills.

(d) Dave would have used a bucket.

(e) Wells are never empty.

Put a cross against the sentence that teils you v\hy

. Write in the missing figure of this sum:

6 + ... = 10
These words are part of a set of three. Write in the missing one.
pounds, ... and pence.

. Put a line under the word that means the opposite of shallow;

deep, wide, well, clever, high.

Put a line under the word that means “be on your guard.”
listen, notice, beware, look, stop.

. Look at this row of letters—

A B A B A B
Write down the two letters that should come next...............

Put a line under the right word to finish this sentence :

They hung the'picture on the wall (where, which, whenever, what, unless) everybody
could see it.

Put a line under the right word to go into the empty space:
boy man . .
= child, woman, lady, aunt, mother
gir

Bill walked home to lunch every day. The school was twénty minutes’ walk from his home,
and he had an hour for lunch-time altogether. How long did he have to eat his lunch?

Answer
2



13.
14.

15.

16.

18.

19.

20.

21.
22.

23.

24.

20.

217.

28.

Write down the sentence these words would make if they were put m the correct order:
away he me go to asked.

“Put a line under the right word to answer this question:

Which of these is used in cooking?
linseed, ice-cream, salt, water melons, indigo.
Put a line under the word which does not belong to this set:
green, blue,. cool, pink, yellow. '

Here is a foolish statement:—The stone I dropped broke into three halves.

‘Why is it foolish? It is foolish because:

(a) A stone would break into several pieces.
(b) Stones never break when dropped.

(¢) There are only two halves in anything.

(d) The stone was. too heavy to lift. .

(e¢) The stone was broken before I touched it.

Put a cross against the sentence that tells you why.

. Write in the missing figure of this sum:

24 = 6 X ... ) .
Thesc words are part of a set of three. Write in the missing one.
Navy, ... and air force.

Put a line under the word that means the opposite of fill:
pour, tip, empty, spill, throw. _
Put a line under the word that means “a meeting of people for buying and selling.”
shop, counter, bank, market, village.
Look at this row of letters
c L L € L L C L
Write down the two letters that should come next ... ... ... . :
Put a line under the right word to finish this sentence:
He was unable to complete the task (to, by, on, as, with) his own satisfaction.
Put a line under the right word to go into the empty space.

cat - fur ) . ,
bite, puppy,  hair, rough, kennel.

dog

If 1 put two white flowers and three red ones in each vase, I shall have just enough flowers
for three vases. How many flowers would that be?

. Write down the sentence these words would make if they were put in the correct order:

clean every we teeth our day should

Put a line under the right word to answer this question:
Which of these will hold water?
vase, sieve, funnel, basket, cigarette holder.
Put a line under the word which does not belong to this set:
soon, late, early, handsome, afterwards.

Here is a foolish statement:—Next Saturday my grandfather will celebrate his eighteenth
birthday.
Why is it foolish? It is foolish because:
(¢) Grandfathers don’t have birthdays.
(b) People don’t have birthdays on Saturdays.
(¢) A grandfather would be more than eighteen years old.
(d) Grandfathers never tell when their birthdays are.
(e) Celebrations are held only on Empire Day.

Put a cross against the sentence that tells you why.
3



- 29.
30.
31.
32.

33,
34,

35.

36.
317.

38.

39.

© 40.

41.

42,

43.
44.

45.

46.

Write in the missing figure of this sum:
-.} Of e - .
These words are part of a set of three. Write in the mxssmg one.
reading, writing, and........... ... . .
Put a line under the word that means the opposite of "asleep:
- dreaming, working, lively,  watchful, awake,.
Put a line under the word that means “ an opinion formed without really knowing.”
answer, judgment, uncertainty, decision, guess.

Look at this row of letters:
A A B B C € ¢C D DEZETFF
One extra letter has been put in by mistake. Find this letter and cross it out.

Put a line under the right word to finish this sentence:

The sharp wind of autumn (blew, whistled, gathered, collected, withered) the leaves
off the trees.

Put a line under the right word to go into the empty space:
clock . : :
- tick, noise, time, . alarm, pendulum.
bell ring

The answer to the sum George worked out was twelve, but he car elessly put down the figures
in his answer back to front. How much too big was the answer he wrote?

Write down the sentence these words would make if they were put in the correct order:
exercise of the cover is torn my book. '

Put a line under the correct word to answer this question:

Which of these are good to eat?
almonds, pills, shells, pine cones, rock salt

Put a line under the word which does not belong to this set:
kitten, calf, puppy, dog, foal.

Here is a foolish statement:—Mother sweetened the tea with. a httle lemon juice.
Why is it foolish? It is foolish because: -

(a) Tea always has sugar in it. :

(b) Lemon juice is always used to sweeten coﬁ’ee

(¢) Lemon juice would make tea sour.

(d) Lemons are too expensive to use for sweetening tea
(e) Lemon juice won’t mix with tea.

Put a cross against the sentence that tells you why.

Write in the missing figure of this sum: '
9 — 4 =8— ...

These words are part of a set of three. Write in the missing one.
hook, ..............coo. , and sinker.

Put a line under the word which means the opposite of fat:
thread, lean, narrow, sharp, meat.

Put a line under the word that means "‘ having the habit of talking a good deal.”
expressive, talkative, speech, vocal, eloquent.

Look at this row of signs:
+ + — — X X + +

Write down the two signs that should come next... ... . . .

Put a line under the right word to finish this sentence:

Although the night was very (soon, much, recent, early, dark) he went home by the
long road. .
4



47,

48.

49.

51.

52.

53.

54.

55.

56.

57.

59.

60.

61.

Put a line under the right word to go into the empty space:

apple fruit

fig, rose, smell, pick, . petal.
flower :

Betty.can walk six times as fast as she can hop. If she can walk to the shob in half a
minute, how long would it take her to hop there?

Write down the sentence these words would make if they were put in the correct order:
be told that he tidy us should we.

. Put a line under the correct word to answer this question:

Which of these runs. on wheels? -
motor boat, pushcart, sled, clock, wheelbarrow.
Put a line under the word which does not belong to this set:
lamp, candle, torch, searchlight, compass. A
Here is a foolish statement :—I avoided the horrible noise by placing my hands over my eyes.
Why is it foolish? It is foolish because:

(a) I would still be able to see the noise.
(b) Noises never sound horrible. -
(¢) I would still be able to hear the noise.
(d) Noises are seen and not heard.
(e) Noises can never be avoided.

Put a cross against the sentence that tells you why.

Write in the missing figure of this sum:

3 X3 =2+
These words are part of a set of three. Write in the missing one.

U , Dick, and Harry.

Put a line under the word that means the opposite of sweet:
salt, rotten, bitter, sickly, nasty. -

Put a line under the word that means * something owed to another.”
debt, Dbill, account, creditor, invoice.

Look at this row of letters—
S 0 §S- 8§ O 8 8§ 8 O s -8 O 8
One extra letter has been put in by mistake. Find this letter and cross it out.

. Put a line under the right word to finish this sentence:

The mountain was too (wide, steep, low, broad, near) to be climbed easily.
Put a line under the right word to go into the empty space:

day
March month

Monday, date, week, - morning, year.

Tom had a shillingsworth of pennies in his pocket, but he lost all but three of them through
a hole. Later on, he found five of the pennies he had lost. How many was he short then?

ANSWer. ...

‘Write down the sentence these words would make if they were put in the correct order:

the race who receive blue the will wins the brooch girl the.



62.

63.

64.

65.

66.
6'7.
68.

69.

70.

T1.

72.

73.

74.

75.

76.

Put a line under the right word to answer this question:
Which of these grow under the ground?
rhubarb, walnuts, pumpkins, cucumbers, -carrots.

Put a line under the word which does not belong to this set:
raise, lift, lower, elevate, drag.
Here is a foolish statement:—The traveller pxtched his tent by a large gum tree in the
middle of the treeless plain.
Why is it foolish? It is foolish because:

(e) It is dangerous to camp beside gum trees.
(b) Travellers don’t carry tents.

(¢) A treeless plain would have no trees.

(d) Travellers always camp on the edge of plains.
(e) Only small gum trees grow .on plains.

Put a cross against the sentence that tells you why.
Write in the missing figure of this sum:
4 X ... = 8 X 2.
These words are part of a set of three. Write in the missing one.

here, there and ... ...
Put a line under the word that means the opposite of difficult:
‘right, agreeable, pleasant, easy, nice."
Put a line under the word that means * give up for money or payment.”
buy, lend, repay, sell, surrender.
Look at this row of signs—
* * § B *x § B * § § * * B § . *
One extra sign has been put in by mistake. Find this sign and cross it out.

Put a line under the right word to finish this sentence:
The garden was (separated, dlsplayed supported, surrounded entangled) by a wire

fence.
Put a line under the right word to go into the empty space.
much more .
some, less, any, small, tiny.
little

Jack usually has a new pair of shoes every year. He has worn his present pair from the
beginning of November to the end of J uly. How many months will it be before he is
due for a new pair? _

Write down the sentence these words would make if they were put in the correct order:
how box many looked the left baker the to in had loaves he see.

Put a line under the correct word to answer this question:
Which of these can be found in the sea?
platypuses, water lilies, oysters, rubies, silverfish.

Put a line under the word which does not belong to this set:
comb, brush, fork, rake, harrow.
Here is a foolish statement:-—Alf agreed to meet me at two o’clock. He arrived punctually
at a quarter past two.
Why is it foolish? It is foolish because:

(a) Alf did not arrive punctually.

(b) Alf really arrived early. :

(¢) Alf would not have agreed to meet me anyway.
(d) He didn’t have to arrive punctually.

(e) He could have been both late and punctual.

Put a cross against the ‘sentence that tells you why.
6



7.
| 78.
79.
80.

81.

84.

85.

86.

87.

88.

89.
90.
91.

92.

Write in the missing figure of this sum:
15 -~ 56 =18 — ,

These words are part of a set of three. Write in the missing one.
good, bad, and. .. . . _

Put a l!ine under the word that means the opposite of bright:
dull.  black, dirty, blind, brown.

Put a line under the word.that means ‘ loud enough to be heard.”
shouting, audible, loudly, noticeable, clear.

Look at these letters and signs:
A+ B —-—C <+ D —E 4+ F
Write down the two that should come next......................... ...

. Put a line under the right word to finish this sentence:

She saved up the (year, pence, money. expense, price) shilling by shilling, until
she had enough to go for a holiday.

. Put a line under the right word to go into the empty space.

trap mouse

n fish, spider, rat, hair, onions.
ne

Edith put seven apples in a row. How many apples were there between the middle one
and the last one? o
‘ Answer

Write down the sentence these words would make if they were put in correct order:

him to Tom if some see would his went father money give
Put a line under the right word to answer this question:
Which of these is made of wood?

kettle, = latchkey, calico, paper, paint.
Put a line under the word that does not belong to this set:

door, gate, shutter, window, ° ventilator. .
Here is a foolish statement:—Every Friday evening the boys cycled home in the moonlight
Why is it foolish? It is foolish because: '

(a) Boys are not allowed to ride bicycles without lamps.
(b) The moon seldom shines on Friday.

(¢) It is not always moonlight on Friday evenings.

(d) Tt is unsafe to ride bicycles in the moonlight.

(¢) Boys are not allowed out on Friday evenings.

Put a cross against the sentence that tells you why.

Write in the missing figure of this sum:
1 of 12 =4%of ...

These words are part of a set of three. Write in the missing one:

animal,.................. ... ... , and mineral.
Put a line under the word that means the opposite of soothe:
_ Dplease, delight,  disappoint, excite, he;i.—_ .
Put a line under the word that means “ belonging to a king.”
crown, power, regal, divine, monarch.

7



93.

94.

95.

96.

97.

98.

99.

100

Look at this row of _lettgrs: ‘

K K R R K K R K K R
One extra letter has been put in by mistake. Find this letter and cross it out.
Put a line under the right word to finish this sentence:

Although he was not a very good cricketer, he had (nced, assurance. much, plenty,
some) of enthusiasm. '

Put a line under the right word to go into the empty space.
roller .
- bore, flatten, turn, move, push
crane lift

If you filled a tumbler with milk, drank three-quarters of it, and then found there were
three tablespoonfuls of milk left in the tumbler, how many tablespoonfuls would the tumbler

°
hold? Answer. ... ...

Here is a foolish statement:—He was too exhausted to move, yet he still struggled on.
Why is it foolish? 1t is foolish because: :

(a) He could not struggle on without moving.

(b) He ought to have waited for an ambulance.

(¢) Onme should never keep on to the point of exhaustion.
(d) Nobody could be too exhausted to move.

(e¢) Exhausted people can easily struggle on.

Put a cross against the sentence that tells you why.

Put a line under the right word to finish this sentence:

Mrs. Brown’s electric stove was (instituted, installed, stétioned, promoted, occa-
sioned) yesterday.

Put a line under the right word to go into the empty space.

food hungry '
warm, cold, logs, meat, ' winter.

fire

. It is four hours from breakfast time to dinner time, and five hours from dinner time to
tea time. If breakfast time is half-past eight, what time is tea? '
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EDUCATION DEPARTMENT OF TASMANIA

'SPELLING TEST

June 25th, 1964

Instructions for giving the test

. Explain that:—

(a): Each sentence will be read as a whole, then dictated in phrases.

(b) Pupils who fail to hear may ask for words to be repeated.

(¢) Words may be crossed out and rewritten, but a correction must be written immedi-
ately after the word crossed out. Corrections made in any other way will be
counted as errors. .

Read each sentence aloud, then dictate it in phrases.

. Words are to be given their ordinary pronunciation and not read in syllables or as separate

sounds.
There should be no repetitions, unleszs children fail to hear.

In all grades dictation should commence with the first sentence, but in Grade III the teacher
may omit sentences which are obviously too difficult for any child in the grade. It should
be noted that a child can score on a sentence if he makes less than five mxstakes in it.
Children in Grades IV to VI should be given the whole test.

Instructions for scoring the test

. Score each sentence separately. :
. Each sentence scores a maximum of five marks, one mark being deducted for each incorrect

word.

. Wrong capitalization is to be countéd as an error.
. Failure to commence with a capital, whether it occurs in one or more sentences, is to count

as one error only.

.. Altered words are to be counted as errors, but lf a correction is written 1mmed1atelv after

the wrong word it is to be allowed.

. Omissions are to be counted as errors, but if the same word is omitted more than once it is

to count as one error only.

. Penalize once only for mistakes in words included more than once in the test.

The total score is obtained by adding together the scores for each sentence.

SPELLING TEST

. By the door is a small box.

. Use your new blue pen today.

. The paddocks are green after the rain.

. The wounded soldiers were carried to safety by their comrades.

. In the room we found several tables and a variety of interesting articles.

Nobody was terrified, but many were surprised, when the ship suddenly altered its course.

. Her anger soon quietened when she realised* that the expense was necessary.

. We really knew the enemy’st movements, but for obvious reasons we pretended differently.
. Even experienced and resourceful mountaineers found the cliff face impossible to climb.

. Since a vigorous policy concerning accommodation was absolutely essential, a committee of

experts was instructed to complete a definite plan as quickly as possible.

. Torrentlal rain distressed and rendered homeless whole families whose sole chance of survival

lay in travelling continuously through the night.

Although in their unguarded moments the vivacious cubs appeared to be amicable and manage-
. able, they retained their vicious, treacherous nature.

* or realized.
1 or enemies’.
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EDUCATION DEPARTMENT OF TASMANIA

ARITHMETIC TEST—SPEED AND ACCURACY

Tuesday, July 12th, 1966

Score . ... ..

Age
Rating

Mark

DO NOT TURN OVER UNTIL YOU ARE TOLD TO DO SO

Name . e . Boy or Girl.... .. e e
School L e, ...Grade or Class.... .
Age . years ... . .. months. Date of Birth

Time: Eight minutes.

READ THIS CAREFULLY -

You will be allowed only eight minutes to do the sums on the .following pages, so work as
quickly as you can. If you come to a sum that you are unable to do you may leave it out; other-’
wise work straight on. Start with number one, then do number two and so on.

NOW WAIT FOR YOUR TEACHER TO TELL YOU TO START WORK

1387



11.

16.

26.

31.

36.

. Add—

b

. Subtract—

4
—3

Multiply—
. 15
X2

Divide—
6) 84

. Add—

227
884
260

Subtract—

9138
—6071

Multiply—
72967
x5

Divide—
4) 56504

5]
-~

32.

317.

. Subtract— »

8
—1

. Multiply—

5
X0

. Divide—

7) 49

. Add—

30
70

. Subtract—

433
—3860

. Multibp]y—

67541
X3

Divide—
6) 93696

23.

33.

38.

3

. Multiply—

6
X1

. Divide—

2) 718

. Add—

52
86

. Subtract—

74
—55

Multiply—
952
x4

. Divide—

2) 818

Add—
46924
24500
39682
96166

Subtract;

82637
—59193

14.

19.

24.

29,

34.

39.

. Divide—

3) 9

. Add—

o0

Subtract—

66
—60

Multiply—
307
X7

Divide —
5) 725

Subtract—

37322
—30778

Multiply—
30342
x5

10.

30.

35.

40.

Add—

(174

Subtract—

19
-7

. Multiply—

44
X2

. Divide—

4) 4

. Add—

. 6576
5929
9768

Subtract—

72965
—59065

Multiply—
45703
X9

Divide—
7)20572

{p.1.0.



41. Add—

169082
665983
626411
126719

46. Subtract—

8636524
—101620

51. Multiply—
150877
x5

42, Subtract—

717460
—472129

47. Multiply—
333251
X6

52. Divide—
6) 681414

4

43. Multiply—
681127
x4

. 48, Divide—

4) 387978

53. Add—
174916
231962
591479

64433

44. Divide—
7)506069

49. Add—
491169
253661
638231
686384

54. Subtract—

968253
—491334

45. Add—
197466
029437
340276
709030

50. Subtract-

508775
—288970
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